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summary
Striking about the Parisian district Quartier

governmentally organized.

Latin, which is known for its educational

However, in the last decades, societies in

character, is the seeming absence of

Europe became more transparent, among

school buildings. Here, the selective

others due to the increasing interference

character of school buildings excludes

of the European Union and the upcoming

the outsider to be a part of the interior

technologies. The French society too.

life of a school. Fences, the height of

Though, schools in France seem to remain

window panes and information boards all

the same: tightly closed. This is in high

strengthen the absence of any interaction

contrast with schools in other countries

between the interior of the school and the

in Europe, for example in Holland or

exterior. Therefore, schools form islands in

Scandinavia, where the school gained

the urban fabric.

more transparency as the society did.
With the development of brede scholen,

This is especially due to the French

schools combined with other functions

education system itself. It is seen as old-

focused on the development of children,

fashioned and is often compared to the

those countries left behind France.

Dutch system of the fifties: a disciplined
regime. Currently, little, tentative steps

Thus, the heterotopical character of French

are made to renew the system in France,

schools increases. When the entire society

but since most of the French inhabitants

opens up and becomes more transparent

would like to stop this tendency, there is no

and accessible except for the schools,

actual breakthrough. For years, the French

those seem even more closed and private

education reflected how the country was

than in the past. In the future, this problem
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will be reinforced.

France.

After researching on Michel Foucault’s

In the middle of Quartier Latin, the design

philosophical concept of heterotopia and

of a brede school, containing three

on the French education system and its

autonomous schools, a library and a

influence on the society, it turned out that

gym, shows that interaction with the world

the French school can be modernized

surrounding the school, without letting the

without striking at the roots of the French

outsider interfere with the school system,

education system. Moreover, schools can

is actually possible. The school balances

be more open, transparent and public than

on the borders of what is and what is

they are at the moment.

not possible, it touches strictness and at
the same time embraces the visitor, who

The tendency in Europe, pre-eminently

is kept both at a distance to ensure the

in Holland, is to involve the school in the

impossibility of interference and is at the

society and vice versa.

same time invited to get involved in the

Herman Hertzberger, one of Holland’s

interior life of the school.

leading architects when it comes to
the realization of schools, advocates to

Finally, the selective character of the school

consider the school being a city. According

building slightly disappears. The school

to him, schools need streets and squares.

has been embraced by the urban fabric

This concept can be applied to every

and stands out as a school, although the

school, in any country. After all, the concept

heterotopical character of a school in

is a reflection of the society, of the city in a

general will never disappear.

certain country. This is exactly the reason
why this concept can be considered

Eventually one can say: l’école de Paris,

exceptional for the strong heterotopias in

returning the school building to the city.

8

preface
The

of

of consideration, of course). When looking

Graduation Studio “A Kind of Space” of

following

project

is

a

part

back, those five years of studying went so

the M Architecture, Building and Planning

fast; I remember my first day at the TU/e as

program at the Technical University of

if it was yesterday. It is definitely true: time

Eindhoven (TU/e) 2014. The goal of

flies when having fun.

the program is to research on several
philosophical concepts, to design a

Because, that is definitely what I had:

building in France’s capital Paris and

fun. I participated in interesting projects

to reflect the design according to the

(redesign of the CHV-terrain in Veghel,

investigated

report

sustainable housing in Denmark and

describes both the design decisions

studios in Veldhoven commissioned by

leading to the final proposal and some of

the Bouwkundewinkel, to name but a few),

the most important stages of the process

organized a study trip to Singapore and

and analysis.

Malaysia, went on an Erasmus exchange

philosophy.

The

with Aalborg University in Denmark, was
It all started five years ago, in September

an active member of Cheops during the

2009. As a 17-year-old girl, I moved from a

Bachelor (gala committee) and AnArchi

small village in the north of Noord-Holland

during the Master (Archiprint committee,

to the fifth biggest city in The Netherlands,

for which I, among other things, interviewed

Eindhoven. Back then, I already had one

Herman Hertzberger and Joost Ector),

aim: becoming an architect. Somehow,

checked out the architecture abroad in for

it is hard to believe that this is about to

example Rome and Copenhagen and last

happen in a few weeks (taken the BEP out

but not least, took part in a volunteer trip
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iconic buildings. I like to keep it small and

we postponed to January. Quentin for his

think about what my “client” (the French

information about schools in France. The

government, in this case) wants.

janitor of École Maternelle Saint-André des
Arts, the headteacher of École Élémentaire

Designing a school suited me perfectly. It

du

was just at the green light presentation of

department of Lycée Fénelon for not giving

last October that my French dream faded

me any insight in their schools, which

away. And so did the enthusiasm and the

definitely strengthened the idea of a French

will to reach goals...

school being a strong heterotopia. Elisa

Jardinet

and

the

administration

for her AutoCad-help during an RSI period

Fig 0.1 | All members of
graduation studio ‘A Kind of
Space’: (from left to right)
Murat, Iris, Fieke, Jorg,
Ben, Annemiek, Sam, Tess,
Josefien, Lieselotte, Aukje
and Thijs

to Ghana, Africa, to participate in buidling

an architecture study in 5,5 years (with

activities at an orphanage.

even the opportunity to graduate cum
laude!), having a social life, doing several

And of course, I have been at the other

volunteer jobs and a few real jobs, all at the

side too. Doubt, stress for deadlines,

same time.

failures, and so on. I have seen it all, but
the prevailing memory about the past

Everyone who reads this report should

five years is positive. Until I started my

know that I started my graduation project

graduation studio...

full of expectations. I had never had the

I redesigned my entire building in five

and for assisting me with photographing

weeks.

and

my final model. My parents and brothers

disappointment about my first try, I turned

Through

all

the

anger

for painting the Parisian walls during

out to be quite resilient and totally able to

Christmas. My mother for helping me for

keep up the good work. Ready for the real

four days with the model in the university’s

world, I would say.

workshop. Saskia and Frits for participating
in the roof team. Renée for constructing

I know for sure that finishing this project

the green playground fence. And all the

would have been impossible without the

others, I probably forgot to mention.

help and support of certain others.
And then, after a period of approximately a
First of all, I would like to thank the

year, “l’École de Paris, returning the school

members of Graduation Studio “A Kind

building to the city”, is the result.

of Space” for being a real team together.
My friends and family, not just for the

Annemiek Osinga

support, but most of all for all the activities

opportunity to build a school, so I decided
Approximately a year ago, in January

to design one in Paris, in the middle of

2014, I wrote in my motivation letter about

Quartier Latin, one of my favorite areas

my enthusiasm, hardworking attitude and

of the French capital. I prefer design

the will to reach certain goals. Those three

assignments to be as realistic as possible

characteristics made it possible to finish

and I am not the kind of person to design

12
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introduction

a kind of space
Space exists of two kinds. On the one hand

we should find a way to categorize those

there is the measurable space, which can

spaces. If we succeed in this valorization

be expressed and categorized according

process we could make it possible to

to for example color, size, and weight. This

discuss different aspects of space.

is the space of the height of a window pane
or the color of a brick wall. It discusses the

This is exactly what we tried to do during

object as a thing in space. On the other

the M3-project. It was not that much about

hand there is the unmeasurable space. It

the measurable elements of space, but

is the space that talks about atmosphere,

even more about its intangible aspects.

in which the object is seen as an actant in

How do we experience space? As a case

the production of social space.

study, we took France’s capital Paris, a
city with several different faces. Besides

The first group of spaces is easy to

the old touristic city center and banlieues,

describe. It is just because of the systems

there

and codes we embedded in our societies

which all have a rich history and their

that people from all over the world will

own atmosphere. According to several

know exactly what we mean with 2.12

philosophical

meters or with a certain CMYK-color. But

others, Gilles Deleuze, Michel Foucault

what about the second group of spaces?

and Marc Augé, it was made possible to

How can another person know what we

give a proper and comparable description

mean when saying: ‘this is such a cozy

of the atmosphere, identity and impression

place to go’? If we want to be able to talk

of the twelve investigated areas in Paris.

about unmeasurable elements of space,

19
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quartier latin
One of the Parisian districts that was

bank of the river Seine: Quartier Latin was

researched on during the M3-project,

established.

was Quartier Latin, among tourists known

Fig. 1.1 | Perception model of Les Olympiades

for its student life, cheap restaurants

During the Middle Ages the university was

and authentic streets. Quartier Latin is

founded and obtained power and status

located in parts of both the 5th and 6th

in the area and city. This definitely had a

arrondissement of Paris, on the left bank of

major role in the development of Quartier

the river Seine. The area is an intellectual

Latin, both on intellectual and urban

center and acquired its name around

development.

1253 when all students and professors at
the University of Paris, spoke Latin, which

In the 18th century, Baron Haussmann

The reading of novels, the creating of

the twelve different districts, resulted in a

remained the official language of the area

renovated Paris and large parts of the

five

(of

philosophical framework (see appendix I):

until 1793. In history, the area has always

authentic, medieval Quartier Latin were

which one is shown in figure 1.1), the

a list of concepts with their definition, which

attracted artists, writers, philosophers,

removed for the construction of both

definition of the philosophical concepts,

enables to label a certain situation in public

revolutionaries and musicians: Diderot,

the Boulevard Saint Germain and the

the mapping, drawing and describing of

space.

Rousseau, Benjamin Franklin, Bonaparte,

Boulevard Saint Michel.

different

perception

models

Victor Hugo, and many more.
“Dit was Parijs niet meer. Dit was oorlog.

20

History

Onze vredige faubourg Saint-Germain

It were the Romans that discovered the

had niets vertrouwds meer. (…) Ik kon nu

strategic and economic benefits of the Île

zien waar de boulevard Saint-Germain zijn

de la Cité. Here, they started to build a new

monsterlijke vraatzucht zou voortzetten,

city, which later on expanded to the left

daar net naast de kerk. In het duister stond

21
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The university

fragiele daken die afstaken tegen een bleke

In the 12th century, philosopher and

winterse hemel zonder sterren, als laatste

theologian Abelard established himself

overeind. Het was alsof een reus daar had

in the area. He was soon followed by his

rondgebanjerd en als een boos kind met

students of Île de la Cité. In the middle of

een onhandige armzwaai de straten had

the 12th century, the Université de Paris was

omgegooid die ik heel mijn leven had

established and recognized as such from

gekend. (…) Ik bekeek de enorme, bleke

between 1160 and 1250 approximately.

gebouwen die aan de overkant van die

More collèges came to the Latin Quarter

monotone, kaarsrechte avenue stonden.

and already in 1253 Robert de Sorbon

Er brandde nergens licht in de luxueuze

founded a collège that was especially

appartementen die voor de welgestelde

meant for poor students. (Quartier Latin,

burgers waren gebouwd. De prefect

(Quartier Parisien), n.d.)

en de keizer hadden een theaterdecor

int-M

iche

l

de
l’é
le

co
de
ec

éd

M

geschapen naar hun evenbeeld. Het had

During the Middle Ages, the Parisian

hart noch ziel.” (De Rosnay, 2011, p.60-

University was world famous for its study

130) - in one of the novels, written about

of theology. The university was Roman

Haussmann’s renovation of Paris, read

Catholic in the first place, which changed

during the M3 project.

after the Protestant Reformation. The

The Boulevard Saint Germain was formerly

publications of the 95 theses by Martin

reached by the Rue de la Harpe, which,

Luther in 1517 did not have the expected

for centuries, led from the river Seine to

effect, but the later publications of Jean

the Porte Saint-Michel. The construction

Calvin, who lived and studied in Quartier

of the Boulevard started in 1860. Originally

Latin, reformed the area and the university

it was called Boulevard de Sébastopol

in a protestant bulwark. (Quartier Latin,

Rive Gauche, but gained its current name

n.d.)

Ru

ed

es

Éc

ole

s

the eponymous gate destroyed in 1679

After St. Bartholomew’s Day massacre,

and the market that took place in the

a massive assassination on the Parisian

area. Boulevard Saint-Germain replaced

Protestants (Huguenots) in the night of

numerous small streets. (Boulevard Saint-

23 and 24 August 1572, it changed back;

Germain, 2014)

both the quarter and the university became
Catholic again. (Quartier latin, (quartier

de la

Sor
bon

ne

parisien), n.d.)
< Fig. 1.2 | Map of Quartier Latin

Rue

e

acin
Rue R

rd S
aint
-Mic

hel

e
in

in 1867. ‘Saint-Michel’ is derived from

Bou
leva

Rue Sain

us

onze rij huizen, met onverlichte ramen en
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In 1588 Quartier Latin was covered with

1986, the student uprising started, first at

barricades when the Catholics rose up

the faculty of Nanterre and one day later

against its legitimate sovereignty and the

at the Sorbonne. Quartier Latin was the

hunting of the capital. This rebellion was

nerve center of the various movements of

the result of the hatred between Catholics

the students. For the first time in history,

and Protestants. The foreign sovereigns

the police violated the university liberties

did aggravate the situation with the fear for

by arresting several students. The effects

the French King Henri III de Valois to follow

were demonstrations, repressions and

the Protestants.

barricades. After many changes, the

heterotopia

University of Paris was divided into
From that moment, the university offered

thirteen autonomous universities in 1970.

resistance against new thoughts and

Of those, four have premises in the

philosophies. Because the university had

historical Sorbonne building, and three of

Since history, the many schools in Quartier

(1926-1984). It is a concept in human

power it attracted many new students.

them include ‘Sorbonne’ in their names.

Latin form quite strong heterotopias; they

geography and can be defined as ‘other

This power grew and the university tried

(Quartier Latin, n.d.)

form their own world. This can already be

place’. It is neither private, nor public, but

found in the early resistance of universities

is situated in between. It can be seen as

Besides the many different universities,

against interference from the outside and

an in between space or a mediation space.

doors closed and protected herself from

Quartier Latin also hosts other institutions,

undesirable organization.

In contrast with the philosophical concepts

any reformations. During the sixties, the

like, for example, the Collège the France,

In short, a heterotopia is a place that is

utopia and dystopia, heterotopias exist in

grew.

technical school Les Mines and the

highly selective in character and therefore

real space. Those are the social spaces

There was criticism on the traditional

Polytechnique. It is for sure an area that is

tells us something about our own society,

which we come across in reality.

entirely focused on education.

without necessarily revealing very much

to follow its own rules. Especially during
the 18th century, the university kept her

dissatisfaction

among

students

education, the elite and the lack of
possibilities after graduation. In March

about themselves. A prison or a cemetery

Foucault

are both clear cases of heterotopias. And

principles for heterotopias, which he called

established

six

different

so is a school building in Quartier Latin.

heterotopology. A place does not have to

The selective character of those buildings

meet all six requirements in order to call it

explicitly excludes the outsider to be a part

a heterotopia.

of the interior life of a school. Any interaction
between the interior of the school and the

First of all, a heterotopia is universal, but

exterior is absent and therefore, schools

not universal in its phenotype, which

form islands in the urban fabric.

basically means that heterotopias exist
in every culture, but in different forms.

24

Michel Foucault

Foucault distinguishes between ‘crisis

The concept of heterotopia was introduced

heterotopia’ and ‘heterotopia of deviation’.

by the French philosopher Michel Foucault

A crisis heterotopia is a separate space

25
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like a boarding school or a motel room

Fifth,

where activities like coming of age or

and closing. They are not public. These

a honeymoon take place out of sight.

are called ‘heterotopias of rituals or

While the entire Rue Saint André des

Heterotopias of deviation are institutions

purification’, which are spaces that are

Arts breaths openness and the shops in

where

whose

not isolated and penetrable, yet not freely

the plinth call for tourists to have a look

behavior is outside the norm (for example,

accessible like a public place. To get in,

inside, the école is somehow hidden in the

hospitals, asylums, prisons, rest homes

one must have permission and make

urban fabric. The school is set back from

and cemeteries).

certain gestures such as in a sauna or a

the building line and separated from the

prison.

street by a gate. To make matters worse,

we

place

individuals

heterotopias

l’école de paris | introduction

suppose

opening

Secondly, heterotopias can evolve over

tourists.

a | Fences and information boards keep the
outsider at a safe distance

the playground is situated at the back

time; their function can change. Take for

And last, a heterotopia has a function

of the school, in the middle of a building

example the prison, which developed from

in relation to all the remaining spaces.

block, which makes any interaction with

a place to punish people to a place where

The ‘heterotopia of illusion’ enlarges the

the school life impossible. The outsider

people are prepared for their return into

imaginary character of reality and the

is completely excluded and a heterotopia

society.

‘heterotopia of compensation’ creates

has been established.

a new space without the mistakes of the
Thirdly, a heterotopia can be a single real

current society. The heterotopia exists

A fence separates the école and the Rue

place that juxtaposes several spaces.

of reflecting, enlarging or inverting and

Saint André des Arts. To enter, one needs

Foucault mentions the garden which is

criticizing of other places. (Foucault, 1984)

to ring a bell and a janitor will eventually

a heterotopia because it is a real place

let the visitor in. Information about the

(lieu) meant to be a microcosm of different

Existing heterotopias

school, e.g. timetables and menus, has

environments with plants from around the

In order to give an overview of existing

been placed on top of the fence and

world.

heterotopias in the built environment,

every outsider is able to read them. Those

several Parisians schools have been

information boards are the only option for

Furthermore, heterotopias have the ability

analyzed. Among others, École Maternelle

a school to express itself (see figure 1.3a).

to break with the traditional time. These

Saint André des Arts, École Élémentaire

‘heterotopias of time’ enclose in one place

du Jardinet and Lycée Fénelon, all close

Besides, the fence, together with the

objects from all times and styles. They

to the chosen location, have been studied.

greenery, does not only prevent people

exist in time, but also exist outside of time,

b| Greenery hides the interior from sight

from going in, it also deprives outsiders the

because they are built and preserved

École Maternelle Saint André des Arts

opportunity to have a glimpse of life at the

to be physically insusceptible to time’s

The École Maternelle Saint André des

inside of the school (see figure 1.3b).

ravages. Foucault distinguishes between

Arts, a primary school meant for children

heterotopias that accumulate time, such

between the age of two and six years old,

Moreover, the entrance is quite impressive,

as museums and heterotopias that are

is situated in the Rue Saint André des Arts,

which enlarges the feeling of authority and

quicker, such as fashion or festivals.

a shopping street mainly occupied by

strengthens the heterotopia.

26

c| Fences in front of the windows form an
extra layer of the heterotopical character

Fig. 1.3 | Elevations of École Maternelle Saint
André des Arts (1:300)

27

l’école de paris | introduction

l’école de paris | introduction

Figure 1.3c shows that it is quite clear

in the Rue du Jardinet, a quiet dead-end

Maternelle were tightened to the fence,

analyzed here, was constructed in the late

that the position and appearance of the

street leading to a semi-private courtyard.

the informtation boards of the Élémentaire

18th century.

windows does not allow outsiders to

are connected to the wall, which brings

interact with the school’s interior. However,

Although the Rue du Jardinet is far from a

another difficulty along, namely the fact

Also here, the first thing that strikes the eye

for adults the height of window panes

lively street, the school is still very closed.

that one has to climb the stairs or the slope

is the height of window panes (see figure

might be good, for children it is definitely

Thus the surroundings do not seem to

before being able to see the only exposure

1.5 on the next page). Windows are placed

not and for both of them looking in has

matter for the degree of heterotopia of the

of the school.

1,5 meter above ground level, which

become impossible due to the fences in

school.

front of the ground floor windows.

makes interaction between the interior
Besides the information boards, the door

and the exterior on forehand impossible,
especially for small children.

The first striking thing (see figure 1.4)

itself is a heterotopical element as well. It

Striking is the French flag next to the

about this école is the lack of windows on

is impossible to look through and there is

entrance. This does not only show

a ground floor level. Besides, also the first

even a physical obstacle to reach the door.

The facade itself is very rigid and has a

governmental

shapes

floor is covered with metal fences instead

The steps form an extra threshold.

certain prestige. This does make it fit in

another distance between the école and

of windows. The remaining windows are

the outsider.

covered with curtains or screens.

École Élémentaire du Jardinet

The entrance of the school reveals that the

The École Élémentaire du Jardinet, a

ground floor is lifted, which immediately

the outsider and the child. And at the

primary school meant for children between

explains the height of the present window

same time, the flag is - together with the

Jan Gehl (2010) advocates in his book

the age of six and ten years old, is situated

panes. While the information boards of the

information boards - the only element that

Cities for people that this is mainly due

shows the actual function of the building.

to the closed plinth. According to him the

authority,

but

its surroundings actually, but it keeps the
Again, the French flag is clearly present,

outsider at a distance. The facade blends

which inhabits a certain kind of authority.

in the street and therefore becomes

It feels as a sort of warning for both

invisible.

plinth is the first thing to be noticed. If it
Lycée Fénelon

is far from interesting, our attention will be

Lycée Fénelon, a secondary school meant

drawn to something else.

for students between the age of sixteen
and eighteen years old, is situated on the

Though, the facade is quite readible, which

corner of Rue Saint André des Arts and

actually makes it less heterotopical. For

Rue de l’Eperon. While the first one is a

example, one can read from the facade

quite busy and lively street, the second

where the staircase is. Besides, the only

one is forms the connection between the

window which reveals something, is the

Boulevard Saint Germain and the district

lower window of the staircase. But one can

behind it.

immediately object that a staircase does
not really contribute to the heterotopical

Lycée Fénelon is partly housed in a wing

character of the school.

of a former hôtel, but the facade that is
Fig. 1.4 | Elevation of École Élémentaire du Jardinet (1:300)
28
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Fig. 1.5 | Facade parts of Lycée Fénelon (1:150)

Both the écoles had information boards

seem to have such a thing, which makes

which exposed the school to the outer

the building more distant.

world. On the contrary, the lycée does not
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Given the fact that French education

that every single part of the school should

buildings form quite strong heterotopias,

become less heterotopical. If the French

how can a what is called brede school in

education system is undermined with

Holland, designed according the concept

a certain intervention, another solution

“the school as city”, be implemented as

should be looked for.

a more diffuse heterotopia in the Parisian

research approach

education district Quartier Latin, without

State of the art

striking at the roots of the French education

In order to be able to answer the research

system?

question properly, it is necessary to define
and elaborate on the used concepts.

Method

A short explanation is given here, while

Objective

the elaboration is done in the following
chapters of this report.

The heterotopical character of existing

society did. With the development of brede

It is impossible to design a school that does

school buildings in Quartier Latin is mainly

scholen, schools combined with other

not have a heterotopical character. Every

due to the French education system

functions focused on the development

school has; after all, a school will always

The French education system is known for

itself. It is seen as old-fashioned and

of children, those countries left behind

select students and teachers. This leads

its strictness, which might hypothetically be

often compared to the Dutch system of

France.

to the aim of creating a school as a more

the reason why the school buildings have a

diffuse heterotopia, which is, according to

heterotopical character. The French do not

the fifties: a disciplined regime. Currently,
little, tentative steps are made to renew

Thus, the heterotopical character of the

the principles of Michel Foucault, possible.

want any interference in their schools.

the system in France, but since most

French school increases. When the entire

The question is mainly how to modernize

For this research it is important to know

of the French inhabitants would like to

society opens up and becomes more

a French school building with all the

what the roots of the French education

stop this tendency, there is no actual

transparent and accessible except for the

knowledge of the Dutch education, without

system are, since they should not be

breakthrough. For years, the French

schools, those seem even more closed

destroying the thoughts behind the French

harmed. The relevance for this knowledge

education reflected how the country was

and private than in the past. In the future,

education system. It is important to keep

is to find out whether the strictness of the

governmentally organized, but in the last

this problem will be reinforced.

an eye on the client, which is the French

system covers the entire school or just a

government,

part of it.

decades, societies in Europe became

and

their

requirements

more transparent, among others due to the

The selective character of school buildings

instead of pushing through Dutch modern

increasing interference of the European

in

ideas, that do not fit the French ideas

Then, the concept “the school as city” will

Union and the upcoming technologies.

the outsider to be a part of the interior

about education.

be investigated.

The French society too. Though, schools

life of a school. Fences, the height of

in France seem to remain the same: tightly

window panes and information boards all

The school as a whole should become

leading architects when it comes to

closed. This is in high contrast with schools

strengthen the absence of any interaction

a more diffuse heterotopia and turn into

the realization of schools, advocates to

in other countries in Europe, for example

between the interior of the school and the

a more transparent building that has a

consider a school being a city. According

in Holland or Scandinavia, where the

exterior. Therefore, schools form islands in

connection with the built environment

to him, schools need streets and squares.

school gained more transparency as the

the urban fabric.

around it. Though, this does not mean

There has to be a square-like space where

32

Quartier

Latin

explicitly

excludes

Herman Hertzberger, one of Holland’s
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teachers, children and parents can meet

Besides, there are two side-investigations:

on special occasions, but there has to

the location and the program. For the

be a street-like cut where daily activities -

location, it is important to analyze the

permanent and visible for everybody - can

surrounding buildings, the history, the

happen too.

surrounding activities and the historical

After giving an elaboration of this concept,

buildings which will be implemented in

the definition of a good city according

the plan. For the program, there has to be

to Jan Gehl and Aldo Rossi will be

found out what the brief for a brede school

investigated and the different elements of

in France should be.

a city - especially a city in France - will be
defined.

Result
In the first place, the result is an answer

Finally, the Dutch concept of a brede school

to the theoretical part of the research

can be defined as a collaboration between

question.

different groups, which are involved with

important when formulating a concept and

the development of children. Education

program for the building.

Eventually,

this

becomes

is always a participant, but more parties
will be included if the public support is

Secondly, the research question will be

sufficient. The main goal of a brede school

answered with the design for a school

is to enlarge the development chances of

cluster. This will be a cluster of a Lycée, an

children.

École Élémentaire and an École Maternelle.

This concept will be elaborated on in the

What the exact brief will be, becomes clear

paragraph ‘Program’, where an overview

in the chapter about the program.

of the brief is given.

research
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education in france
History

another, up to the present day.” (Markham,

The history of education in Europe goes

2010)

hand in hand with the ups and downs in
the European history. The development

At the end of the 11th century, church

of education in France can be assigned

schools

to three important periods and figures in

France. Ecclesiastical schools offered

French history: the French Revolution,

free education. In the beginning of the

Napoleon Bonaparte and Jules Ferry.

12th century, the Catholic Church gained

were

widespread

throughout

a greater involvement in the educational
After the collapse of the Roman Empire,

organization

educational institutions diminished and

excesses. This situation would endure until

learning downgraded to private education.

the French Revolution.

to

fight

against

liberal

The appointment of Charlemagne (or
Charles the Great) as king of the Frankish

In the 13th century, the University of Paris

Empire in 768, meant much to the

is established and it takes until the 16th

development of education. The institution

century to convert the Latin language at

returned and teachers from all over the

schools into French. During the decades

world were hired. The education was

before the French Revolution, the idea

based on centralization, religion and the

about universal education originates. Due

elite. “These three characteristics would

to the lack of interference of the French

continue to dominate education in France

government with the education system,

for centuries, and the centralization and

this thought does not have any chance to

elitist aspects can be seen, to one extent or

be implemented.
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The French Revolution

Napoleon Bonaparte

The most important reason to reform

Council of Public Instruction in 1880 and

It would be surprising that education was

After the coup d’état in 1799, Napoleon

the educational system, was to control

in that way created a laistic base for both

of interest during the French Revolution

Bonaparte became Emperor of France in

the growing middle class and to forfend

education and society, established free

(1789-1799).

National

1804. Nowadays, Napoleon is still seen

them for revolutionary behavior. “As is the

education in June 1881, founded secularity

Convention established the Committee for

as the savior of the French Revolution.

case with schools today, patriotism and

and compulsory education between the

Public Instruction, which was concerned

Education was high on Napoleon’s priority

loyalty to the state were a major part of

age of 6 and 13 in March 1882 and set up

with the educational organization. The

list. He established primary education and

the purpose of educational institutions.”

a grande école (secondary education) for

destructive tendency which can be applied

several religious schools for both boys and

(Markham, 2010)

women. (France.fr, n.d.)

to the entire Revolution, was also instituted

girls. However, the education for girls was

Besides,

in the reformation of the education system.

still subordinate to education for boys.

collèges, municipal schools, a bit lower

Current reformations

The influence of the church disappears,

Secondary education, which was only

than the lycée.

Recently, due to the upcoming information

but initially education for women was not

for boys, was important to Napoleon.

It should not be a surprise that the

technology,

in order. After the execution of Robespierre

He established secondary schools for

Napoleontic schools are characterized

made some tentative steps towards the

in 1794 the attention for education grew.

children between 10 and 16 years old.

by several military aspects, such as

modernization of their education system.

Again, the educational institutions were

The education took four years, after which

uniforms, formations, music and discipline.

Although, the computer has received a

strongly centralized. Both an elementary

the boys were trained for either a civil or a

(Markham, 2010)

prominent place in the French classroom,

school (école normale) and a secondary

military profession. This forms the basis of

school (école centrale) were established,

the current organization of the secondary

Jules Ferry

teaching methods when it comes to

where mainly republican morality, values

education in France.

During the Third Republic (1870-1940)

teaching French, since a study revealed

In

1793,

the

also

established

the

French

government

the government banned the use of modern

the educational system was reformed

that 20% of the children, who learned

Primary schools (école populaire) were of

again, but this time a proper base was

French with modern means, is unable to
read and write proper French.

and standards, French grammar and math
was taught.

Napoleon

little interest of Napoleon and therefore

created. The founding father of the current

The teaching was entirely in French,

were supervised by the municipality. On

educational organization in France is

which was seen as an important point of

the contrary, secondary schools, mostly

Jules Ferry, who was minister for Public

Another development is the allowance

attention of the French Revolution; after

established through private initiatives,

Instruction from 1879 until 1885. Ferry

of disabled children at public schools. In

all, one collective language could unify

were controlled by the state.

was unpopular and quite controversial,

the past, those children had to attend a

due to food restrictions in Paris during the

private school, but since a few years, the

the inhabitants. This affection towards
the French language can still be found in

The écoles centrales were replaced by thirty

period when he was appointed mayor of

government is working on the reintegration

modern France.

lycées, which provided higher education

Paris, right after the fall of Napoleon III, but

of those children in regular schools. This

after secondary school. The schools were

succeeded in a reformation of the French

generally means that new built schools

was

subsidized by the state and supervised

education so far. (Sénat, n.d.)

must have facilities for the disabled.

not organized well during the French

by the inspection. The education took six

Revolution. The standard was mostly fine

years and only the best teachers were

Ferry created écoles normales primaires

in large cities, but in the countryside it left

selected and employed here.

to ensure the training of secular teachers,

The system

excluded the church from the Higher

There is made a difference between

Despite

everything,

education

much to be desired. (Markham, 2010)
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all French children, 80% attend a public

the school closest to their home address,

school, which is, based on the carte

obliged to accept the children. Public
schools are atheistic, free (besides the
costs for school meals and materials)

or an alternative pedagogical approach.
A financial contribution is required in all
private schools, but the amount varies.
Some are supervised by the government
(école privée sous contrat) while others
are not (école privée hors contrat). The first
category is the majority and receives a state
contribution, provided that they employ
teachers selected by the government. The
second category does not receive a state
contribution, but can employ teachers
selected by the school.
Children can attend primary school when

Fig. 2.1 | Time schedule of the École
Maternelle Saint-André des Arts

they are between two (provided that the
child is potty-trained) and ten years old.
It is mandatory to attend school at the
age of six. Though, many parents send
their children to École Maternelle earlier.
École Maternelle is comparable to the
pre-school playgroup in Holland, although
the focus is not so much on playing, but
more on learning. In the grande section,
the last year of Maternelle, the children
start learning to read and to write and they
are taught at least one foreign language

Fig. 2.2 | Week menu of École Maternelle
Saint-André des Arts’ canteen

(mainly English). (French-property.com,
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Fig. 2.3 | The French education system

École Secondaire

ecclesial bond (most of them are catholic)

2 - 5 years

6 - 10 years

and supervised by the government. On
the contrary, private schools have an

École
Maternelle

École
Élémentaire
6 - 10 years

École Secondaire

scolaire, a system to assign children to
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École Primaire

public schools and private schools. Of
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attend collège, which is comparable to a
public Dutch secondary school, although

At the age of six until the age of ten, children

the children are younger and there is no

attend École Élémentaire, where the focus

difference in intelligence levels. At the end

is mainly on teaching French, but math, a

of collège, the child receives the brevet des

foreign language, art, science, history and

collèges, which allows it to go to the lycée.

geography is taught too. Besides, physical
education is important. (French-property.

The lycée differentiates between CAP, BEP

com, n.d.)

and BAC. During CAP, one is trained for a
certain job (e.g. carpenter or bricklayer).

“The school week is 24 hours, attended

BEP trains one in a certain work field

over 4 or 4.5 days a week, as determined

and is more theoretical than CAP. In

by the school. Most schools have opted

principle, BAC allows one to study at the

for 4 days, leaving Wednesday free (but

university. There is a division between

this results in less vacation). Since 2008,

BAC professionel and BAC général. BAC

attendance at school on a Saturday

professionel trains one in a theoretical work

morning, which used to be so much of a

field (e.g. food culture) and some of them

feature of schooling in France, has been

allow one to attend university, but the offer

abolished.” (French-property.com, n.d.)

is limited. BAC général allows one to go

A normal school day starts around 8:00

to university under all conditions. During

in the morning and ends at 16:00. During

the first year of the lycée one attends a

lunch, children are provided a meal at the

general program, during the second year

school’s canteen.

one chooses between S (Scientific), ES
(EconomicSocial) and L (Literature) and

Secondary school is divided by collège and

during the third year one specializes in a

lycée. At the age of eleven, children start to

certain field (in the scientific field it is for
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example possible to specialize in math,

at the expense of the development of

education is that it is unashamedly used

physics, etc.). At the lycée, one has the

analytical skills or the personality of the

as a vehicle for social indoctrination. It is

same courses as during the collège, but

child. Certainly the curriculum is very wide,

through the education system (and the

the intensity differs. Some lycées offer

the child is subject to regular testing and

school system in particular) that a citizen

special classes préparatoires that allow

this does tend to oblige many teachers to

of la Republique becomes truly French!

one to go to Napoléon’s grande école,

adopt a ‘learning by rote’ teaching style.

Whether, in practice, this objective is

which is higher in level and more elite than

Moreover, there is very little groupwork in

realized may be open to debate, but it

the university. (Bateli, 2014)

the school system, children are expected

is certainly true to say that the education

to take a lot of individual responsibility

system reflects the way the country is

The school week is 40 hours, attended

and teachers do not play a major role in

governed:

over 5 days a week. A normal school day

pastoral care.” (French-property.com, n.d.)

uniform and secular.” (French-property.

starts around 8:00 in the morning and

centralized,

prescriptive,

Fig. 2.4 | École Maternelle La Ferrière
(Nantes, 2013)

com, n.d.)

ends at 18:00. Homework is a general

Teachers are hold in high regard and

phenomenon during secondary school.

the strict discipline at French schools is

School buildings

Already at the age of eleven, the homework

still maintained. The competence of the

The French education system being

can take approximately one hour a day.

teachers is high. (Giesen, 2014)

a disciplined regime, led to a certain
architecture. There are many differences to

During lunch, children are provided a meal
at the school’s canteen.

“One of the factors that greatly assists in

state between the French school building

reducing indiscipline is the general lack

and the Dutch one.

The disciplined regime

of tolerance of any misbehavior. If a child

The curriculum is based on the transfer

misbehaves, they can expected to be

The classroom (Salle de Classe)

of knowledge. The stress is on analytical

punished, although corporal punishment

In France, the classroom is, compared to

thought and rote learning as opposed to

is strictly forbidden. Moreover, a high level

Holland, much more seen as an entity or

creativity, there is an individual competition

of supervision of children at school takes

an enclave. The classroom does not or

including an absolute grading system

place. Auxiliary teams, called vie scolaire,

has little relation to other classrooms or the

(no grading ‘on the curve’) and there are

assist in the general running of the school

school in general.

generally high academic expectations

and the supervision of the children. Thus,

(over 60% of French children take a

school playgrounds and school canteens

The

BAC général exam). “The French don’t

are supervised at all times by ancillary

arrangement of the classroom. In the

necessarily expect their children to have

staff and, in some schools, teachers also

maternelle, tables are positioned in small

‘fun’ at school.” (Expatica, 2011)

receive support in the classroom from

groups and there is a possibility to form

education assistants.” (French-property.

a circle within the classroom, while, in the

com, n.d.)

élémentaire a classical arrangement with

“There are many commentators who

most

striking

element

is

Fig. 2.5 | École Maternelle Montchapet (Dijon,
1994)

the

Fig. 2.6 | École Élémentaire Joséphine Baker
(La Courneuve, 2010)

rows is the order of the day.

also consider the system is rather too
“One reason for the prominence of

focused on the acquisition of knowledge
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Besides, something can be concluded

Last but not least, the relation – or rather:

dormitory exists of a room with matrasses

about the height of window panes. Even in

the non-existing relation – between the

spread on the floor and when the school

a new built school building (see fig. 2.6) the

classroom and the hallway calls for

struggles with a lack of space, those

parapet is quite high. Here, one can clearly

comments. Some schools consider a

matrasses are just spread on the floor

see that the school does not appreciate

single window in the door or a few, high

of the classroom. When a little room is

any interference from outsiders, but also

positioned windows sufficient, while others

available, the option of bunk beds is often

that the school prefers her children to

do not have any sight to the hallway. This

chosen.

be alert and concentrate. By placing the

can be seen as a requirement of the

window panes at a certain height, the

French education system to generate as

children cannot be distracted by things

little distraction as possible for the pupils

happening outside.

too.

Strikingly, the dormitory is often equipped

Fig. 2.9 | École Maternelle Pougin (Montignyles-Metz)

with a desk, so the teachers can do some
paperwork while keeping an eye on the
sleeping pupils (see fig. 2.9).

The canteen (Restauration Scolaire)
All French pupils should have the possibility

Schoolyard (Cour de Récréation)

to lunch at school, thus every school is

Playing outside is quite important for

equipped with a canteen. Sometimes – at

French children; after all, this is the only

larger schools – the canteen is furnished

moment when they can be child instead of

with a kitchen and the cooking of a hot meal

listening to their teachers and being quiet.

is done internally, but often a kitchen lacks

Though, the furnishing of the schoolyards

because of limited space or little budget.
Then the cooking is done externally and
the food is brought to the schools by car.

is often sober. Especially old schools cope

Fig. 2.10 | École Maternelle (Souffelweyersheim, 2013)

with a lack of financial needs in order to
refurbish their schoolyards. Nowadays,
the schoolyard is taken into the design

Fig. 2.7 | École Maternelle Saint-Joseph
(Rennes, 1936)

The French school canteen is subject

process to prevent the schoolyard from

to major changes. Older buildings still

becoming a residual space.

maintain a canteen that is hidden from
sight, but the tendency is to build modern

Striking about most of the French schools,

canteens where it is more fun to eat (see

whether they are new built or quite old,

fig. 2.8).

is that they are provided with murals and
paintings. This varies from hopscotch to

Dormitory (Salle de Répos)

complete traffic zones and from several

It is not unusual for children attending the

gnomes on the wall to professional,

École Maternelle to take an afternoon nap.
Schools are often provided with a quite

Fig. 2.8 | École Élémentaire Les Ecuyers
(Saint-Germain-en-Laye, 2013)

building high murals (see fig. 2.11).

Fig. 2.11 | École Primaire Châteaubriand
(Saint-Nazare, 2011)

Préau

substantial dormitory. Not seldom, this
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As shown in figure 2.12, French school

and besides, the préau functions as a fixed

buildings are provided with a so called

sunscreen too.

préau: a covered part of the schoolyard.

Anyway, not all préaus are adjacent to the

The main aim of this préau is to create better

façade; the préau can be standalone or

climate conditions on the schoolyard. Sun

only appear alongside a certain part of the

and rain can be kept at a certain distance

façade.

the school as city
So far, the school has been considered

the realization of schools, advocates to

a standalone, well-functioning education

consider the school being a city. According

factory. And, in case of France, this resulted

to him, schools need streets and squares.

in strong heterotopias. The tendency in

“There has to be a square-like space

Europe, pre-eminently in Holland, is to

where teachers, children and parents can

involve the school in the society and vice

meet on special occasions, but there has

versa.

to be a street-like cut where daily activities
– permanent and visible for everybody –

Herman Hertzberger, one of Holland’s

can happen too.” (Hertzberger, 2008)

leading architects when it comes to

Fig. 2.12 | École Primaire Les Asphodèles (Vendargues, 2012)

Fig. 2.13 | The school as
city, according to Herman
Hertzberger
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This concept can be applied to every

classroom is the safe haven, a place where

settlement has been developed.” (In:

(houses). Moreover, in Paris, a fourth

school, in any country. After all, the concept

children can revert to.

Rossi, 2002, p. 92)

element can be found in the urban fabric:
the courtyard.

is a reflection of the society, of the city in a
certain country. This is exactly the reason

Good cities

According to Jan Gehl, good cities are

why this concept can be considered

But, what makes a city good? A good city

lively cities. “Studies from cities all over

Square

exceptional for the strong heterotopias in

forms a whole, even though the parts are

the world illuminate the importance of life

From way back, the square is the

France.

still separately recognizable. They should

and activity as an urban attraction. People

access to special public buildings, e.g.

appear proportionally right and the links

gather where things are happening and

churches, town halls, and railway stations.

The school as city brings a certain level of

between them should be as clear as the

spontaneously seek the presence of other

A square is a space for long-lasting,

semi-publicity into the school. Suddenly,

parts itself. “The whole is more important

people.” (Gehl, 2010, p. 25)

unambiguous

at least a visual connection between the

than the parts, and the whole exists of all

public elements of the city and the public

urban facts, from the street pattern and

It is important to create a high level of

street signals movement: ‘please move

elements of the school can be established.

the urban topography to the things that

activity. Buildings with an open façade

on’, psychologically, the square signals

In this way, the French heterotopia can

strike the eye when we walk up and down

have 7 times more activity in front of them

staying.” (Gehl, 2010, p.38) The square

slightly disappear.

a street.” (Rossi, 2002, p.33)

than buildings with a closed façade. A

is the ultimate denial of the heterotopia;

city should be diverse; after all, repetition

after all, it appears exclusively public.

The comment that this undermines the

In Die moderne Grosstadt, Hans Paul

becomes boring and diminishes the

In philosophical terms, the square can

disciplined, authoritarian and prestigious

Bahrdt gives a definition of the connection

identity of the separate buildings, the parts.

be considered a smooth space: a non-

education system, can be easily discarded

between private and public. “A city is a

“Just as the walls of a home support

regulated space, which is heterogeneous

with the argument that the classroom

human settlement in which the whole,

activities and communicate a sense of

and where the number of possible relations

can still be focused on the acquisition of

including the daily life, displays a tendency

well-being, the city’s edges offer a feeling

is unlimited and indeterminate.

knowledge. The school can still provide

to polarization. That is, either it happens

of organization, comfort and security. The

individual workspace, the teachers can still

in the social aggregation condition of

edges provide the opportunity for life in

The square can have different functions.

be hold in high regard and the French can

the publicity or in that of the privacy. A

the buildings or immediately in front of the

The most important and oldest is the

still consider the school not necessarily

public and a private atmosphere are

buildings to interact with life in the city.”

symbolic one. Squares can symbolize

as ‘fun’. Even though, the ‘public’ space

developed, which relate strictly to one

(Gehl, 2010, p.75)

urban independency, power, ambitions,

within the school can reveal more of the

another without losing the polarization. On

school’s identity.

the contrary, the domains of life that can

Square, street, courtyard and house

squares can also have a social function;

neither be characterized as public, nor as

A good city is a lively city and is considered

it is a place to stay, reside and meet. On

If the school is considered a city, the

private, lose their meaning. The stronger

as a whole. But what about the parts?

the other hand, the function of a square

classroom can be considered a house

the polarization and the interrelationship

Which elements contribute to the city being

can also be purely economic; it can form

within this city. Where the city has the

between public and private atmosphere,

a French city?

a traffic junction or an orientation point.

image of social interaction, the house is

the more ‘urban’ the life of the human

more subdued. It is the more individual,

settlement, sociologically seen, is. The

In general, cities exist of three different

quiet and safe place. In this case, the

weaker, the less ‘urban’ the life of the

elements: streets, squares and buildings

48

activities,

which

mainly

happen in group formation. “Whereas the

revolution, freedom or pluriformity. But

(Rutgers, 2010)
Paris in particular is known for its large
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amount of squares. Many of them are
just a widening of the street or junctions
in the city, which leads to the typical
Parisian square: a gap in the urban fabric
surrounded or crossed by traffic lanes.
One of the most well-known squares
is the Place the Vosges (see fig. 2.14),
situated in the Parisian district Le Marais.
The square is completely surrounded by
symmetrical buildings and has a park in

Fig 2.16a | Place SaintMichel (N) and Place SaintAndré des Arts (W)

Fig 2.16b | Place Saint
Germain des Prés next to
Boulevard Saint Germain

Fig 2.16c | Place Paul
Painlevé

Fig 2.16d | Place Saint
Sulpice

Fig 2.16e | Place de l’Odéon
with the Odéon Theatre (S)

Fig 2.16f | Place Gabriel
Pierné

Fig 2.16g | Place Henri
Mondor alongside Boulevard
Saint Germain

Fig 2.16h | Place de la
Sorbonne with the Sorbonne
University (E)

Fig 2.16i | Place Edmond
Rostand next to Jardin du
Luxembourg (W)

the middle of the square, which makes
the visitor unaware of the traffic lanes
that surround it on all sides. Although,
the Place des Vosges – and also the
Place

Vendôme

–

are

completely

enclosed, this is not a requirement for
a square. Piazza del Compidoglio in
Rome (see fig. 2.15) and the Piazzetta
San Marco in Venice are good examples
of squares with a missing side, that did
not lose their identity of being a square.

Fig 2.14 | Place des Vosges

Fig. 2.16 shows nine different squares in
Quartier Latin. While some of the squares
(see fig. 2.16 b, d, e and h) are directed
to a church or any other important
building, some of the other squares are
just residual urban space (see fig. 2.16
c and f). But, it has to be mentioned that
most of the Parisian squares deal with

Fig 2.15 | Piazza del Compidoglio in Rome,
a typical square with a missing square side.

a lot of traffic and some of the squares
can even be categorized as only traffic
squares (see fig. 2.16 g and i).
Squares in schools often appear as
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“Haussmann’s ‘percées’ are of a strict,
almost monotone, formal unity: they hide
the identity of the districts in favor of the
comprehensive meaning of the capital
Paris.” (Castex, Depaule & Panerai, 2003,
p.33) The whole is more important than the
separate parts.
It should not be a surprise that the

Fig 2.18 | Cross section of a boulevard

boulevards form the most important
structure of the Parisian urban fabric. This
does not only apply to motorized traffic,
but also to pedestrians, to orientation
within the city and to the city’s appearance
(see fig. 2.18).
The living street can be considered the little

Fig 2.19 | Cross section of a living street

brother of the boulevard, with the major

Fig. 2.17 | The urban living room of VMBO sg Newton by Herman Hertzberger

difference that most living streets – at least
in the city center of Paris – are much older
than the boulevards and often have an

the junction of the building. It is the place

always leads to a certain destination.

urban structure which dates back to the

where people gather, where meetings for

Therefore, one can characterize a street

Middle Ages (see fig. 2.19).

parents are organized and where theater

as striated space: a homogeneous space

plays are performed. In this case, the

where the relation between two objects is

square is mostly called an urban living

always regulated. It is the street we use to

room, for example the canteen of VMBO

go from A to B, the trip itself does not really

sg Newton (former: VMBO Titaan) in Hoorn

matter.

The last category is the passage, a special
kind of street that appears on many

Fig 2.20 | Cross section of a passage

places in the inner city of Paris. The most
important characteristic of the passage is

by Herman Hertzberger (see fig. 2.17).

and in Paris streets can be roughly divided

the fact that it is covered with a (glazed)

A street is characterized by short-lasting,

according to the hierarchy of boulevard,

roof (see fig. 2.20).

Street

different

living street and passage.

From way back, the street forms the access

individually. One can also say that the

to unimportant buildings and houses that

street is a sequence of different activities

The Parisian boulevard would not have

a street might arise the question how

do not need a prominent entrance. The

to walk through. (Gehl, 2010)

existed without the interference of Baron

a street differs from a hallway. While a

street is meant for fast thoroughfare and

The street appears in many different forms

Haussmann between 1853 and 1882.

hallway is a sequence of doors, the street

52

activities,

mainly

performed

Considering a hallway in a school as
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changed, it must be mentioned that
the courtyard is always a shared space
between the neighbors adjacent to the
courtyard, unless the courtyard belongs
to a private hôtel. Paris contains many
different courtyards (see fig. 2.22 until 2.24)
Considering a playground or –room in a
school a courtyard, implies a space that is
Fig 2.22 | A courtyard designed as a shared
park

shared with selected others. After all, the
courtyard forms a strict heterotopia. It is a

Fig 2.21 | The differences between a hallway and a street

safe place to play, live and reside, without
being disturbed by the outer world.

is a sequence of on the one hand activities

the courtyard has always a heterotopical

and on the other hand autonomous

character.

It might be important to mention that
nowadays, courtyards do not have to be

entities. While the hallway is a unity, the
street can be characterized by its diversity

In the pre-haussmannian period of Paris,

and strong individual identity. The hallway

the courtyard was characterized by a

is small and made from smooth materials,

certain level of polyfunctionality. Small

which are easy to clean, while the street is

industry or trades took place in the

broad and spacious and made of rough

courtyard, the buildings were hierarchical

materials. Last but not least, the hallway is

in their architecture and a great diversity

mainly dead ended and the street always

was established within the building blocks.

leads to something, whether it is a house,

With Haussmann’s reformation of Paris,

an activity or another street (see fig. 2.21).

the industry and trades were replaced

totally enclosed spaces. The art museum
in Bregenz by Peter Zumthor (see fig. 2.25)
is an example of what is called a modern
half courtyard. (Rutgers, 2010)
Fig 2.23 | A completely private courtyard in
case of a hôtel

from the courtyards to separate building
Courtyard

blocks, which changed the identity of the

From way back, a courtyard was meant

courtyards completely. The courtyard was

as a place to live. This was especially

divided among the habitants living on the

meant for the weaker groups within the

ground floor, while the rest of the courtyard

society, e.g. nuns, elderly and workers.

existed

Some courtyards are semi-private, but

Depaule & Panerai, 2003)

of

common

space.

(Castex,

most of them are completely private. In

Fig 2.24 | A courtyard as access to one or
several dwellings

Fig 2.25 | Art museum in Bregenz by Peter
Zumthor

Although the appearance of the courtyard

contradiction to the street and the square,
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Houses

In a school, the classroom can be

The house is the most heterotopical form

considered a house. It is the place where

of the four parts of the city. If the house is

the heterotopia should maintain itself in

not owned or rented by you or if you are

order not to strike at the roots of the French

not an invited visitor, you are not selected

educational system.

to go in.

brief
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location
The selected site is situated in the Parisian
district Quartier Latin (Quartier de la
Monnaie) around the Rue du Jardinet, a
dead-end street in the middle of a building
block leading towards a private courtyard,
Cour de Rohan, and, behind that, a
passage, Cours du Commerce SaintAndré (see fig. 3.1). The site is adjacent
to the Boulevard Saint Germain in the
south and the Rue Saint André des Arts, a
touristic shopping street, in the north. After
demolishing the slightly outdated École
Élémentaire du Jardinet (which has been
analyzed in the paragraph ‘Heterotopia’)
and involving the plot of the existing Lycée
Fénelon, a proper site for the new brede
school (which will be elaborated on in the

Fig 3.1 | Rue du Jardinet with the current
École élémentaire du Jardinet on the left

next paragraph) has been established (see
fig. 3.2).
Rue Saint-André des Arts
The Rue Saint-André des Arts is one of the
most famous shopping streets of Quartier

59

l’école de paris | brief

l’école de paris | brief

RUE SAINT

ANDRÉ DE

S ARTS

R DU

COU

LYCÉE FÉNELON

COM
CE S

MER

COUR
DE

AINT

ROHAN

RUE D

É

E L’ÉPER
ON

ANDR
E

RU
DU
T

E
IN

RD

JA

BOU

LEV
ARD

SAIN

TG

ERM

AIN

Fig 3.2 | Current situation of
the site

RUE SAINT

ANDRÉ DE
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Fig 3.4 | Rue Saint André des Arts
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Fig 3.5 | Elevations of several buildings along the Rue Saint André des Arts
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Fig 3.3 | The site after
the demolition of École
élémentaire du Jardinet

ERM

AIN
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Latin among tourists. The street contains

were organized here. The last owner sold

many cheap shops, restaurants and bars.

the buildings to the government in 1883,

The street begins at Place Saint-Michel,

who founded the girls lycée there in 1892.

ends at the Rue Dauphine and is parallel

At its start, lycée Fénelon prepared girls

to the Boulevard Saint Germain.

to enter the école normale supérieure de

l’école de paris | brief

jeunes filles (ENSJF), situated in Sèvres
The construction of the street started in

until 1940. Quickly, it gained a reputable

1179 and when the more prosperous

importance and educated many famous

bourgeoisie started to settle down, the

French people during history.

amount of hôtels particuliers in the Rue
Saint-André des Arts acquired large

It took until 1979, when the lycée became

proportions. Among them is Hôtel du

mixed. Even today, lycée Fénelon has

Villayer, which is situated west from Lycée

the reputation of being one of the most

Fénelon.

exclusive schools at the level of the classes
préparatoires. (Lycée Fénelon, n.d.)

Lycée Fénelon

The main building of lycée Fénelon is

Lycée Fénelon, the first lycée for Parisian

situated in the Rue de l’Éperon 2 and the

girls, named after mr. Fénelon, archbishop

annex is situated close by, in Rue Suger 13.

of Cambrai, French writer and advocate of

The annex was constructed more recently

women’s education, was founded in 1892

(at the beginning of the 20th century)

in a part of Hôtel du Villayer. This luxury

than the main building, but will be slightly

hôtel particulier played a major role during

ignored in this report; its presence does

the Illumination, when important gatherings

not affect the site at all.
Fig 3.6 | Lycée Fénelon

Fig 3.7 | Elevations of Lycée Fénelon
62

63

l’école de paris | brief

l’école de paris | brief

Fig 3.14 | Elevation of the wing of Hôtel du
Villayer

Fig 3.8 | Teacher’s room

Fig 3.11 | Library
Due to the history of the building, some
rooms in the lycée have been listed as
historical monument. This concerns the
current teachers room (see fig. 3.8) and
Fig 3.15 | Cour de Rohan

the directory’s office (see fig. 3.10). The
frescos at the refectory are painted by
Albert Dagnaux, whose father owned a bar
in de Rue de l’Ancienne Comédie, slightly
west from the site.
On the other hand, the lycée building is
Fig 3.9 | The frescos of Albert Dagnaux

Fig 3.12 | Gym

also characterized by dark – sometimes
even subterranean – rooms, which are
definitely

insufficient

for

educational

purposes. Also the internal library leaves
much to be desired (see fig. 3.11).
Cour de Rohan
At the end of Rue du Jardinet, Cour de
Rohan (see fig. 3.15 and 3.16) forms the
connection with the Cour du Commerce
Saint-André. Officially, the courtyard is
private, but in fact semi-public. Cour de
Fig 3.10 | Directory’s office

Fig 3.16 | Cour de Rohan

Fig 3.13 | Classroom
64
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Rohan exists of three different courtyards,
which are connected to one another by
gateways. It is impossible to reach the
Cour de Rohan by car.
The courtyard dates back to the 16th
century when King Henri II built a few

a | 21 March 9:00

b | 21 March 12:00

c | 21 March 15:00

d | 21 June 9:00

e | 21 June 12:00

f | 21 June 15:00

g | 21 September 9:00

h | 21 September 12:00

i | 21 September 15:00

j | 21 December 9:00

k | 21 December 12:00

l | 21 December 15:00

dwellings, a court and a hôtel for his
mistress Diane de Poitiers. Cour de Rohan
derived its name from the city of Rouen in
Normandy since it is credited falsely to the
archbishop of Rouen. (Le Pieton de Paris,
2013)
Cour du Commerce Saint-André
At the end of Cour de Rohan, in between
the Rue Saint-André des Arts and the
Boulevard Saint Germain, the Cour du

Fig 3.17 | Cour du Commerce SaintAndré

Commerce Saint-André is situated (see fig.
3.17). This passage tells a large part of the
history of the French Revolution.

Again a bit further, Café Le Procope, the
“Number 8 used to be the printing office

oldest café of Paris, is located. In 1686,

of Jean-Paul Marat, where the forbidden

Francesco Procopio dei Coltell from

revolution magazine l’Ami du Peuple was

Palermo opened a coffee house here,

printed. The fanaticism and ruthlessness

close to an old Jeu de Boules course.

of Marat alarmed many people, which

Among many famous visitors were for

was why Marat was murdered on 13 July

example Balzac, Victor Hugo, Napoleon,

1793 by Charlotte Corday. Four days after

Robespierre, Desmoulins, Danton and

Marat’s death, she was guillotined. And

Marat.” (Parijs mijn stad, 2014)

also this guillotine originates here.
A bit further, Relais Odeon, what used to

General features

be the residence of dr. Joseph-Ignace

Shading

Guillotin, the inventor of the guillotine, is

Figure 3.18 gives an overview of shading

situated.

on the site. As can be derived from this

66

Fig. 3.18 | On site shading
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Fig. 3.19 | Use of
the site

image, the high buildings alongside

shading, caused by the environment,

the Boulevard Saint Germain drop big

might turn into a financial benefit when

shadows on the site. Although this applies

saving on the construction of the préaus.

to a large part of the day, around noon, the
Use of the site

entire site is bathing in sunshine.

At the moment, the site around the Rue du
It must be mentioned that shading is not

Jardinet contains three different schools,

always a bad thing. In case of the school,

which all claim their part of the public

the children play outside at all times of the

environment. Figure 3.19 shows, among

year, also when temperatures are far above

others, the occupation of the Rue de

30 degrees. Not only for cooling, but also

l’Éperon by students of Lycée Fénelon (see

to protect the children from sunburn, the

also fig. 3.20) and the awaiting parents and

site needs some shading, especially

children outside school hours.

on facades and playgrounds. Natural

> Fig. 3.20 | Rue de l’Éperon, occupied
by students of the Lycée
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and even the neighborhood. In a brede

least, classrooms should preserve their

school children get better opportunities to

heterotopical character.

develop themselves. (Rijksoverheid, n.d.)
Lycée

program

In Holland, schools that collaborate with

As noticed, a part of the lycée, to be

kindergarten can be seen as a basic

exactly the part between the two staircases

facility. The brede school has more

alongside the Rue Saint André des Arts, is

ambitions.

culture,

slightly outdated, dark and in need of a

kindergarten and psychological facilities

Integrating

sports,

refurbishment. This part will be restored

in the school, makes the child care more

and modernized. The rest of the lycée will

efficient and besides, the accommodation

be treated as monument and will not be

of the different parties can be arranged

changed at all, since it functions quite well.

The main aim of the new school, is to

the 80’s of the 20th century in Sweden and

in one building, which has financial and

create a more diffuse heterotopia without

Great Brittain. After ten years, the concept

organizational

striking at the roots of the French education

came to Holland too and the first Dutch

n.d.)

system. The school will automatically seek

brede school was built in Groningen. A

relation to the environment when public

brede school, according to the Dutch

Around the Rue du Jardinet, three schools

associations. To make the gym friendlier

functions are added. Thus, a brede school

concept, combines education with other

will be combined into one school cluster:

to the visitor, a small refurbishment will

will be established.

services, e.g. an afterschool activity center,

Lycée Fénelon, École Élémentaire du

provide the sports hall with natural daylight.

sports or culture. The brede school does

Jardinet and École Maternelle Saint-André

Besides, a small public library will be

not only serve the child, but also the parents

des Arts. Together with a public district

situated at the ground floor of the lycée,

library, a common réseau d’aide (an office

accessible from the courtyard. The library

for the confidant, which is mandatory on

will be visually connected to the Rue

French schools) and a common cabinet

Saint André des Arts to partly remove the

medical (an office for the school doctor,

heterotopia and display the life of the lycée

which is obligatory too), they form a

to the city.

The first brede school was upcoming in

benefits.

The courtyard will be made accessible to

(Rijksoverheid,

the public. In this case, the subterranean
gym becomes a possibility for external

typical brede school. Besides, the existing
subterranean gym of the lycée will serve

Moreover, the several floors of the lycée

the entire brede school and can be used

will be meant for 7 large, classrooms (for

by other sports associations too.

scientific courses) with northern light, which
are strictly separated from the outsider,

Though, it is important to mention that

inside or outside the school. Besides a

the school should not become entirely

large amount of individual workspaces will

public. After all, that will strike at the

be established in hallways and rooms.

roots of the French education system; at
Fig. 3.21 | Dutch advertisement for the concept of the brede school
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New building

an atelier are obligatory, in order to meet

The new building contains the École

with the classical character of the French

Maternelle and École Élémentaire, which

education.

will be both connected to the lycée and
therefore to the library and the gym. This

Remaining requirements

part of the brede school will be combined

The neighbors of the newly built school

with a day-care center, which will lengthen

should be considered at all time, which for

the occupation of the building.

example means that the Cour de Rohan will
be accessible from the Rue du Jardinet, at

The school includes a canteen for at least

least for pedestrians.

150 pupils (100 at the élémentaire and
approximately 50 per day at the maternelle,

Besides,

although a larger variety of children attend

background of the area, the environment

because

of

the

historical

the school weekly). The schoolyard should

should be maintained, thus changed as

be about 1500 m2 and equipped with the

little as possible. The garden on top of the

mandatory préaus.

roof of the subterranean gym should be

Last but not least, a computer room and

retained as much as possible.

design
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vision

more space for classical activities. The

outsiders at a distance and embrace its

children are more controlled and there is

children. It should influence the behavior of

less attention for group work or individual

the pupils in the disciplined way they are

responsibility.

used to, without scaring them off.

This does not imply that the French school

I envision the architecture as geometric,

should be a prison-like environment.

vertical, repetitive, organized, strict, clearly

On the contrary, it can be quite colorful

present, but all in a child-friendly way.

and there can be plenty of activity in the
hallway (although in a classical context).

The

For example, a large canteen can bring

implementation of a school according

together the entire school and by adding

to Dutch standards, including computer

of all, because I think the system suits

after school activities, the building can gain

corners, ‘leerlandschappen’ and reading

the country perfectly and second of all,

interesting dynamics.

sofas. Not yet. That will follow when they

Education in France mirrors the way the

because I am an architect and not an

The architecture should be strict and

changed their attitude. When they do

country is organized: elite-like, disciplined

educational advisor.

friendly at the same time. It should keep

expect their children to have ‘fun’ at school.

No. Definitely not.

and authoritarian. Although, the European
Union forces transparency for its member

During the design process, I was often

states, the organization of the French

asked where in the school my ‘party’ was.

society is not about to change that

What do kids want? Many times I replied

much. At least, not in the near future. It

that kids in France do not want that much.

probably takes generations to change the

Or, even better, they have always been

general attitude in France and even more

taught not to want that much. Again: “The

generations to reflect a changed attitude

French don’t necessarily expect their

to their educational system. For the next

children to have ‘fun’ at school.” (Expatica,

decades, the French education system will

2011)

last the way it is, with the exception of small
changes.

I envision the French school building as

Compared to Holland, education in France

a place where children can concentrate

is massively different. Frontal education

and are not distracted by too many things

over there, versus the leerlandschap over

happening. The school is a place to learn,

here. But also: respect for elderly over

a place that prepares you for the society,

there, versus a big mouth over here. I

for the French society. In contradiction

would be the last one to advise France

to schools in Holland, there is less room

to change their educational system. First

for play, imagination and experiment, but
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school is just a continuation of the urban
fabric surrounding it.
HUIS
BUURT

The brede school functions as a discovery

WIJK

of the society. During the Maternelle,

STAD

the house (the classroom) is related to

concept

the courtyard, a protected small scale

Fig. 4.2a | Maternelle: the world exists of
the house

environment. The classroom incorporates
the world. During the Élémentaire, the
house is related to the street, a linear
sequence of activities. Several activities

HUIS
BUURT
WIJK

relocate from the classroom to the street.

HUIS

HUIS

As already mentioned, the school is a city.

heterotopia; it is just the houses and other

It exists of squares, streets, courtyards,

buildings that maintain their heterotopical

houses and any other fulfilment a city

character. A school as city by definition

is associated with. A city is an anti-

fits better into its environment; after all, the

BUURT

BUURT

This is even more emphasized on in the
Lycée.

STAD
WIJK

WIJK

HUIS
BUURT

STAD

STAD
WIJK

STAD

This way, the school forms a path of the

Fig. 4.2b | Élémentaire: the house is the
base and the neighborhood is discovered

delivery of a young person to the society.
In a certain amount of years, one will be
prepared to enter society. Children will

HUIS

slowly get used to larger, faster, more
HUIS

BUURT

BUURT

WIJK

WIJK

individual and all the other characteristics

HUIS
STAD

BUURT

STAD

of a city.

WIJK

HUIS

HUIS

STAD

BUURT

BUURT

WIJK

WIJK

STAD

STAD

Fig. 4.2c | Collège: the house is the base
and the district is discovered

HUIS
HUIS

BUURT
BUURT
WIJK
WIJK

STAD
STAD

Fig. 4.2d | Lycée: the house is the base
and the city is discovered

Fig. 4.1| The school as city: functions arranged alongside squares, streets and courtyards
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du Jardinet.
By adding a third route (the brown one

RUE SAINT

ANDRÉ DE

S ARTS

in figure 4.4) a connection between the
two existing routes has been made and
a network has been established. In this

LYCÉE FÉNELON

way, the coherence of the site has been

site strategy

COUR

enlarged.

DE

RUE DE

L’ÉPERO

N

ROHAN

E
RU

RUE SAINT

ANDRÉ DE

DU

S ARTS

R
JA
ET

N
DI

thick black lines in figure 4.3).
RUE SAINT

LYCÉE FÉNELON

ANDRÉ DE

S ARTS

Fig. 4.6 | The school as city: functions
linked to streets and squares

Figure 4.4 shows the existing routes in
red. As already mentioned in previous
paragraphs, the route north from the site is

LYCÉE FÉNELON

COUR
DE
ROHAN

L’ÉPERO

N

the Rue Saint André des Arts and the one
COUR

courtyards

RUE DE

leading to the Cour de Rohan is the Rue

DE
ROHAN

and

houses.

Therefore,

E

RU

all functions of the school are placed

RUE DE

T

E
IN

RD

JA

L’ÉPERO
N

DU

alongside the established routes and

RUE SAINT

junctions.

E
RU

ANDRÉ DE

S ARTS

DU
E
IN
RD

JA

Fig. 4.5 | Meeting places at the crossings

The career path of children within the

T

school (as described in the paragraph
LYCÉE FÉNELON

‘Concept’), required the positioning of the

Fig. 4.3| Situation
COUR
DE
ROHAN

Maternelle in the south of the site and the

originate on the crossings of the routes

Élémentaire in the middle of the site.

naturally. The site gets two separate
L’ÉPERO
N

Figure 4.3 shows the situation of the

RUE DE

site, which is surrounded by several
special elements. Most of the important

hearts: one for the new building and one

This is also displayed in figure 4.7 on the

for the Lycée.

next page. The positioning of the entire
building takes into account the entry of

E

RU

features have already been discussed

Figure 4.5 shows that meeting places will

DU
RD

JA
ET

IN

in the paragraph ‘Location’, but it might
be important to mention that the site is
surrounded by blind walls (indicated with

Fig. 4.4 | Important routes within the area
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As shown in figure 4.6, the school

sufficient daylight and the reservation

functions as a city and is characterized

of the existing jardin. Besides, as much

by a collaboration of streets, squares,

playground as possible have been kept.
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directly visible from the Rue du Jardinet.
RUE SAINT

Besides, the teachers room has been

ANDRÉ DE

S ARTS

outlined in red. It is important to situate
this right next to the entrance in order to
be able to control the visitors of the school.

LYCÉE FÉNELON

COUR
ÉCOLE
ÉLÉMENTAIRE

DE

L’ÉPERO

N

ROHAN

RUE DE

ÉCOLE
MATERNELLE

E
RU

LYCÉE
FÉNELON

DU
R
JA

BSO

ET

N
DI

É. É.
É. M.
É. M.

Fig. 4.7 | Positioning of the school
building

RUE SAINT

Fig. 4.9 | The division of the several
outside spaces among different user
groups of the school

ANDRÉ DE

S ARTS

LYCÉE FÉNELON

As shown in figure 4.9, the outside space

COUR
DE

is divided among different user groups

ROHAN

L’ÉPERO

N

of the school. The occupation of Rue de

RUE DE

l’Éperon by students of the Lycée cannot

E
RU

be avoided, due to the presence of the

DU
NE

I
RD

JA

annex in Rue Suger.

T

Furthermore, residents of Cour de Rohan
Fig. 4.8 | Positioning of the entrance and
the teachers room

will get the opportunity to use the ground
floor playgrounds as an (emergency) exit.

Subsequently, figure 4.8 gives an overview
of the positioning of the entrance, which is

> Fig. 4.10 | Final situation (1:1000)
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building form
Fig. 4.12a | The positioning
of five different plateaus
The situation does never stand alone. It

Process

depends for a large part on the building

Already in an early stage, it was quite

form, which will be discussed in this

clear that the space surrounding the

paragraph.

school building was insufficient to use

Fig. 4.12b | Reducing to
four different plateaus and
positioning them again

Fig. 4.12d | Reduction to the
three plateaus; this model
became leading for the final
design

as schoolyard. Lifted plateaus, used
One way to make the schools in Paris a

as playground, were introduced to the

more diffuse heterotopia, the main aim

design. Those plateaus offered space

of this project, is to relate the school to

for positioning functions underneath and

its environment and to itself as much

adjacent to it. Besides, in this way, also the

as possible. Not only horizontally, but

mandatory préaus, covered parts of the

4.13). It led to the design of a cluster of

Despite the large list of architectural

also vertically, relations in view and

schoolyard, were formed.

functions, which were all positioned in a

and urban qualities, the plan was easily

such way that they gained as much quality

discarded during the first green light

During the design process several models

as possible (see fig. 4.14 on the next page).

presentation. The building had to become

were made to find the right composition of

Besides, the environment was dealt with in

more unambiguous. It was too much

plateaus and functions (see fig. 4.12 and

a very respectful way. The school was really

a jumble of functions and this had to

a city: it was the perfect composition of

disappear. However, in the final design

being in another place constantly. Nothing

lost its initial strong connection to the

was the same, which made the building an

city, but became more clear in its internal

interesting addition to the Parisian urban

organization. The final design definitely is

fabric. The city and the school blended

a compromise in order to create a more

together perfectly, which implicitly meant

recognizable building for children.

sound should be established and easily
recognizable.

Figure

4.11

gives

an

overview of this concept.

Fig. 4.13 | Alternatives for the design of the plateaus

that the border between the school and the
city faded away.

Fig. 4.11 | Sketch of the on site relations
84

85

l’école de paris | design

l’école de paris | design

Final building form
Since the building is constructed in a kind
of artificial courtyard, the typology of the
building can be completely different from
the buildings surrounding it. Especially
because of the many blind walls, the
building form can have its own rules.
The final building has a Z-shape in its
plan and is higher in the north than in the
south. The Z-shape corresponds to the
requirement of letting the existing garden
intact and offering the subterranean gym
some daylight. The height differences
have everything to do with the inside
organization of the school, which will be
discussed in the next paragraph, and the
consideration of sunlight (the building
drops as little shadow on ground surfaces
as possible).
The lower south roof is used as playground,
in order to meet the required amount
of square meters. The higher north roof
implemented as a green roof in order to
facilitate a nice view from the surrounding
buildings. This was chosen over the wellknown French mansard-roof because of its
environmental friendly character.

Fig. 4.14 | Positioning the different functions on the site in order to get the building form out
of it
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routing and organization
Fig. 4.15 | The public routing crosses the
internal private routing of the school
Initially, it was important to create two

crossing was gone. This alternative was

separate routings within the site: one public

easily discarded; it seemed impossible to

and one private routing. The public routing

attract people to the site and let the public

was meant to give outsiders a better

routing be used, when there is actually

view to the school. Mainly, it was a route

nothing to do or to see on the site.

meandering through the different functions
of the school. As a visitor, the school was

Then, as figure 4.17 shows, in the final

surrounding you and there were plenty of

design, the public routing was completely

options to connect to the school. It seemed

left out. In fact, the public routing was

the ultimate way to make the heterotopia

combined with the internal routing of

more diffuse.

the school and a semi-public routing
originated.

Fig. 4.16 | The public routing runs around
the edges of the building

Figure 4.15 shows a possible organization
of the school when the public routing

The originally public routing, which could

crosses the internal private routing of the

be used by everybody, can now only

school. Here, the heterotopical character

be used by people who already have a

is largely diminished. Unfortunately, this

connection with the school. The routing

version turned out to be too complicated.

can only be - fully - used if you are already

The junction of the two routes was not to

inside the school. This makes it more

be solved in a logical way.

coherent and maybe even safer for the
pupils at the school itself.

As shown in figure 4.16, the two routes
were still present within the site, but the

Fig. 4.17 | The public routing becomes
semi-public
90

Fig. 4.18 | Section of the school with the
two separate routings combined
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p=-3800

p=-3800

p=-3800

Basement

floor provide a sufficient amount of daylight

In the past, the basement of Lycée Fénelon

to the basement. The basement can be

was filled with several classrooms and

reached by a big staircase or an elevator

an entrance towards the subterranean

leading from the ground floor. In the west

gym. The entrance to the gym has been

of the basement, several toilets (including

maintained in the new design, but all the

an accessible toilet) and an emergency

classrooms without any sufficient daylight

exit are situated.

have been removed.
The remaining space is used for storage,
p=-3800

At the moment, the basement is part of the

both for the Lycée and for the new built

refurbished library. Big voids in the ground

École Primaire.

p=-6400

< Fig. 4.19 | Plan basement (1:800)
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Ground floor

in France.

Here, the Lycée contains the main

p=0

p=0
p=0

entrance of the library, which is situated at

The entrance leads to the auditorium, a

the courtyard of the school. This has been

large, high space which is mainly used as

done to break through the heterotopical

a canteen, but can also be used during

character of the Lycée. The courtyard can

other events.

be reached through the already present

p=0

p=0

passage.

Left from the entrance, the École Maternelle

The existing courtyard has been turned into

is located. It exists of two classrooms, a

a ‘reading square’, or an outside library. It

dormitory, several toilets, storage and a

is the place where people could read a

separate cloakroom. The Maternelle has

book underneath old plane trees.

been separated from the rest of the school
by a large sliding door.

From within the school, the library can be
p=0

reached from the main hallway. Children

The canteen is provided with a kitchen,

from the primary school, walk through the

several toilets, storage and a washing

canteen to reach the library.

room. Next to the kitchen, one can enter
the jardin.

The main entrance of the primary school
p=0

has been situated at the end of the Rue

Furthermore, the auditorium has been

du Jardinet. In front of the entrance, a little

separated by a large staircase, which will

square is situated where parents can wait

be used as a tribune during events.

for their children or where parents and
p=0

children can wait until the school begins.

At the back of the staircase, the after

The remaining outer space is used as

school activity center has been placed.

playground, except for the already existing

This is provided with a reading corner

jardin, which is left the way it is.

underneath the staircase, an atelier and

Right next to the entrance, the janitor and

a ‘living room’. At the back of the school,

teacher’s room is situated. The reason for

next to the passage to the Lycée, several

positioning them here, is control. Both the

toilets, an elevator and an emergency

teachers and the janitor can control who is

staircase has been positioned.

entering the school. This is highly prefered

< Fig. 4.20 | Plan ground floor (1:800)
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p=5300

p=5300

First floor

Here, several classrooms of the École

The refurbished part of the lycée contains

Élémentaire are located. Those can be

three large classrooms (meant for science

reached by gangways. Big voids provide

courses), facing north. The hallway is

views to the floor above and the floor

covered with individual workspace and

beneath.

halfway a balcony provides an outdoor
classroom.

The two classrooms in the south, share
storage and toilets. By doing this, teachers

p=5300

The first floor of the primary school can

can keep an eye on the youngest pupils of

be reached by the tribune staircase.

the Élémentaire.

p=5300

p=3740

p=3740

p=5270

< Fig. 4.21 | Plan first floor (1:800)
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p=9800

p=9800

p=9800

Second floor

Élémentaire is a copy of the first floor.

Here, the Lycée contains three classrooms

There are again three classrooms, of which

and an individual work area. Again, the

one functions as computer room (which of

classrooms are facing north in order to be

course does not mean it cannot be used

provided with difuse daylight, which is best

for another purpose), all to be reached by

for science courses.

gangways providing views to other floors.

The classrooms can be reached by several

The only exception is the staircase leading

gangways, keeping the passerby at a

to the rooftop playground, which is located

certain distance, but establishing a view to

at level 1,5, which made the staircase

the floors above and beneath.

indispensible. Besides, the staircase can
be used as a tribune for the schoolyard.

p=9800

In a certain way, the second floor of the

p=7480

p=7480

< Fig. 4.22 | Plan second floor (1:800)
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Third floor

a giant void, so a good view between

The Lycée contains again two classrooms,

the second and the third floor has been

which are to be reached by two gangways.

provided.

The individual workspace is covered by
p=13600

p=13600

p=13600

p=13600

< Fig. 4.23 | Plan third floor (1:800)
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Figure

4.24

contains

a

longitudinal

Maternelle, the canteen and the rooftop

section of the entire site. On the left the

playground and a higher part containing

new primary school and on the right the

the École Élémentaire. The two parts are

existing Lycée. The two are connected with

connected to eachother by a tribune-like

a glazed hallway.

staircase, which will be more elaborated

l’école de paris | design

on in a next paragraph.
While the structure of the new built primary
school is quite open and spacious, the

The left part of the Lycée has slightly been

Lycée exists much more of partitions,

taken out of consideration in this report,

although the ceiling height is much larger

since this side of the building has just

in the Lycée than in the new building.

been kept the way it is. The right part of
the Lycée has been refurbished. This will

As described in the paragraph ‘Building

be more elaborated on in the paragraph

form’ the primary school has two separate

‘Refurbishment of the Lycée’.

parts: a lower part containing the École

Fig. 4.24 | Longitudinal section (1:400)
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The canteen forms the square in the
design: it is the most important place
where people gather, which has a public
content. It connects not only the interior
of the school, but also forms an indirect
connection between the Rue du Jardinet

square: canteen

and the jardin.
Figure 4.26 until 4.29 show several options
for the position of the canteen and its
relation to the rest of the school.

From the beginning, it was clear that

The canteen can be compared to primary

In the final design, the square has been

the canteen should form the heart of the

school

Ector

divided in two separate parts by a sliding

design. Besides the society, also a large

Hoogstad Architects. This building is

door, in order to create a more private

part of the school life exists of eating. Lunch

designed according to the concept of “the

part adjacent to the École Maternelle. With

is one of the most important activities and

school as city”. Figure 4.25 shows the

large events, the door can be moved back

the children are provided a hot meal every

square in the school, which can be used

in order to create a larger space.

once a day.

for several purposes.

De

Regenboog

from

Fig. 4.26 | Continuous space

But when the door is moved out, the space
between the canteen and the classrooms
of the Maternelle start to form a courtyard,
a more private part of the school. For
the youngest children within the school,
this space might feel more comfortable,

Fig. 4.27 | Enclosed space

enclosed and safe.
The floor is cladded with white marmoleum,
a neutral color so every other color will
match easily. There is a suspended
ceiling from which colorful lamp-shades
are hanging in the space and therefore
optically lower the canteen height a bit.
Fig. 4.25 | Primary
school De Regenboog
(Amerongen, 2012)
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Besides those two are quite useful when it
comes to acoustics.
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Though, the height of the canteen has a
certain importance too. It is widely known
that people behave different in a high,
more monumental space. So do children.
In order to let them behave in a disciplined
and obedient way, the ceiling height of

staircase

the canteen is higher than the one of
classrooms.
The facades facing the square are covered

Fig. 4.28 | Lowered square in order to
clearly define the borders of the space

with notice boards and walls covered with
blackboard paint. So, children have the
opportunity to decorate and color their

A square needs a certain meeting point,

own school. It makes the school more

a place where people could sit down

personalized, which is especially important

and have a chat or just watch around.

for the heart of the school, the canteen.

Lately, many new built schools acquire a
large tribune-like staircase to meet those

Furthermore,

the

canteen

is

mainly

requirements (see fig. 4.30 and 4.31).

occupied with tables and chairs. Wooden

Fig. 4.29 | Enclosed space with
narrowings towards the courtyard and the
street

tables were chosen, combined with colorful

Also in the new built École du Jardinet, a

chairs in green, blue and red and their

tribune-like staircase has been chosen.

lighter equivalents. The choice for those

It is located on the border of the canteen

colors can partly be found in nationalism

and the École Élémentaire. This way, the

(the red, blue and even white) and in green

entire school becomes some kind of flow,

as being the color of concentration and

coming together at the canteen. The upper

learning.

floors of the Élémentaire start to belong to

Fig. 4.30 | Square-stage in Unic by Ector
Hoogstad Architects

the canteen.
Last but not least, the canteen contains the

110

cloakroom for the entire school. Due to the

A staircase can be more than just a way

eventual presence of lice, the cloakroom

to walk up and down. The implementation

should be designed carefully, which

of the staircase caused a large study to

basically means separate pegs for every

investigate how and where the staircase

coat. The partitions in between are painted

had to be designed and which functions it

in the earlier mentioned colors.

should contain (see fig 4.32 until 4.37).

Fig. 4.31 | Primary school Presikhaven in
Arnhem by Herman Hertzberger
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to influence the behavior of the children.
This strictness was found in the balustrade
of the staircase.
By using the same wooden beams as the
one used on the facade, the staircase
gained the needed strictness and authority.
Children should not feel affraid when
seeing the staircase, but they should be at
Fig. 4.32 | Stairs with a
stage on the other side of
the square

Fig. 4.33 | Stairs with a
stage surrounding the
square

least impressed.

Fig. 4.34 | Half tribune

For this alternative two references were

Fig. 4.38 | Tribune with bookshelves at
both sides in an unknown primary school in
Amsterdam

Fig. 4.35 | Tribune and
normal stairs divide the
school in two separate
parts

Fig. 4.36 | Half tribune
combined with a lowered
square in order to get a
stage

Fig. 4.37 | Tribune and
stairs going both all the
way up to the next floor,
the final alternative

Initially, the staircase contained shelves

Besides being a functional element at

at one side. This way, the stairs could be

all sides, which could be used in several

used to form a small exhibition. But, when

different ways, the staircase had to

thinking about the balustrade and the

contain a strict architecture too. The

remaining space underneath the staircase,

French education system requires some

another option was chosen.

authoritarian architectural element in order
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Fig. 4.39 | Variant of the bookshelf-staircase: a way for the school to exhibit its identity
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which has steps that are twice as deep
and twice as high as the normal staircase
has been cladded with a hardwood in the
same warm color as the beams of the
balustrade.
Due

to

this

balustrade,

it

became

impossible to create an exhibition at the
side of the staircase. It was unlogical,

Fig. 4.42 | Easy stairs with a balustrade
with different beams above compared to
underneath the steps

forced and too much. Therefore, the option
of creating a reading corner underneath
the stairs was chosen. The wooden

Fig. 4.40 | The staircase of Villa Mairea by Alvar Aalto

beams formed a visible but open partition
between the hallway and the reading
corner and besides, children can put their

of the walk-way.

beanbags against the balustrade and find
a comfortable way to read a book.

Figure 4.42 until 4.44 show a study of
several balustrades. It turned out that the
wooden beams decide upon both the
steepness of the stairs and the openness
of the balustrade.
In the final design, a quite easy staircase

Fig. 4.41 | Primary school De Meent in
Waalre

Fig. 4.43 | Easy stairs with a balustrade
with the same beams above compared to
underneath the steps

was chosen, with twice as much beams
in between the steps and the railing than
underneath the staircase and above the

important: the staircase of Villa Mairea

railing. This gave the balustrade the perfect

(see fig. 4.40) for which the designer Alvar

openness combined with a safe distance

Aalto used steel beams in a wood color to

between the beams along the walking line.

form the balustrade of the staircase and
the tribune staircase of primary school De

The staircase is separated from the tribune

Meent in Waalre (see fig. 4.41) for which

by its striking green color, which is applied

the architect decided to continue the

in order to let the staircase part continue all

balustrade of the stairs at the balustrade

the way up to the second floor. The tribune,

114

Fig. 4.44 | Steep stairs with a balustrade with
only one beam per step above the railing and
underneath the steps
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street: hallway of the école élémentaire
According to the chosen concept, the

be distracted from the classroom to

classrooms should keep their heterotopical

something else. Besides reasoning from

character. Therefore, outsiders (people

the outside of the classroom, it is also

who have nothing to do with the life within

important to have a look at this case from

the classroom, also people from within

within the classroom.

Fig. 4.46 | Small gangways
leading to every classroom
entrance while the shared
space in between can be
reached from within the
classroom

Fig. 4.47 | Small gangways
leading to every classroom
entrance, leaving some
space within the classroom
for shelves, a worktop and
a sink

Fig. 4.48 | Larger
gangways in order to
reach the shared space in
between the classrooms
from the outside

valued. There should be as little distraction

To meet all the requirements, gangways

the school) should be kept at a certain

as possible. This results in highly placed

inspired by brede school Het Spectrum

distance from the classroom. There should

In France, concentration and attention

window panes (which will be discussed

of Marlies Rohmer as shown in figure 4.45

be little relation and the attention should

from children within a classroom is highly

more in the next paragraph), but also in

have been implemented to run from one

less relation to the hallway.

side of the street to the other. The hereby
created voids give great connection
between several floors. After all, a street
can only be called a street when there
is the possibility to look all the way up to
the sky. And that is exactly what has been
implemented here.
Figure 4.46 until 4.49 show a study of
sketches and models to investigate the
right position of the different gangways.

Fig. 4.45 | Gangways
in Brede school Het
Spectrum by Marlies
Rohmer
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The final position of the gangways contains
as many views and as many square meters
Fig. 4.49 | Model to test the position of the
different gangways

of voids as possible. The street itself is
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covered with a glazed roof to emphasize

added to the staircase.

on the feeling of the street.
Moreover, the street is adjacent to the
In fact, the surface of the gangways

jardin. Here, an open curtain wall facade

is exactly the same as the surface of

was applied in order to give the street as

the floor: white marmoleum, but the

much relation to the garden as possible.

construction of the gangways is - mainly

Since the street is mainly used as a

due to the absence of ventilation pipes and

place to study in small groups, read or

suspended ceilings - much thinner.

watch television for example, the relation

house: classroom

to the garden enlarges the quiet zone
Furthermore,

the

balustrade

of

the

that is necessary for a comfortable study

gangways has been designed according

environment.

to the wooden beams that have been

The classroom forms the base of a French

the cabinet functions as window-sill and

school. According to the used concept,

gives the users of a certain classroom the

a good city should be diverse and thus

opportunity to expose their identity.

should all classrooms be diverse. This
is quite hard in a school where every

The window panes are placed high and

classroom is introverted and does not

therefore do not distract the pupils, but

allow interference from the outside. All

give the teachers the opportunity to keep

the more important it is to create an

an eye on the hallway and see what the

opportunity for the classroom to show its

children are doing over there.

identity. This has been done by means of

P=7480

a small blackboard next to the door. Here,

Just like in the auditorium, the classroom

the children can make drawings or the

is also provided with a large notice board.

teacher can put a note. Besides, there is

This is not only for hanging drawings, but

a little space on the gangway to put some

contribute to good accoustics as well.

P=3740

plants or child art.

P=0

The classroom itself is quite traditional. In
order to provide enough storage space,
a furniture piece has been designed

P=-6400

underneath the windows that give an
overview to the hallway. This cabinet
does not only contain shelves, but also

Fig. 4.50 | Cross section of the École Élémentaire (1:400)
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a sink and a worktop. The top side of
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building envelope
The site can only be entered from the Rue

of a strict and distant Parisian light yellow

du Jardinet. It might be logical that the

rendered façade. The second layer of

entrance is positioned in line with the street

the façade exists of a playful and friendly

direction. This gives the entrance not only a

wooden façade which folds and turns.

certain clarity, but also authority. This way,

Together, the façade is a mix of distant and

it is turned into the most important part of

friendly: the rendering makes interference

the façade. It forms the border of the city

of the outsider with the education system

and the school.

impossible, while the wood forms the
necessary préaus and offers a shelter for

The façade has two functions. On the

outsiders.

one hand it should keep outsiders at a
distance; it should almost deter. But, on

During

the other hand, it should protect and invite.

alternatives were tried and discarded.

Thus, the façade exists of two different

Some of the variants are shown in figure

layers (see fig. 4.51). The first layer exists

4.52 on the next page.

Fig. 4.51a | The first layer of
the facade

Fig. 4.51b | The second
layer of the facade
132

the

design

process,

many

Fig. 4.51c | The two layers of
the facade combined
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Fig. 4.52a | A rendered facade with small windows in the classrooms

Fig. 4.52e | The windows were enlarged and roof frames were added

Fig. 4.52b | The rendering was replaced by perforated steel plates in order to be able to hide
certain windows. The option was discarded because the modern material seemed too forced
and did not fit well into the urban area.

Fig. 4.52f | At the jardin side of the building, wood was introduced in order to acquire a relation
between the building and nature.

Fig. 4.52c | The rendering returned and the classrooms were made readible from the outside in
order to give them a certain identity. This felt forced too and was also discarded.

Fig. 4.52g | More verticality was added to the wood, but then the building turned into a monolite.

Fig. 4.52d | Horizontal windows did not fit into the area; the option was discarded too.
134

Fig. 4.52h | It was decided to introduce the wood to the front of the building too and let it form
the préaus. This option was the cause for the final design of the facade.
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The introduction of wood to the rendered
facade led to the implementation of the
concept; the rendering maintained the
strictness of the facade, while the wood
embraced the visitor of the building.
Initially, it was planned to clad the building
with wood according to the facade of the
Crèche Saint Blaise in Paris (see figure

Fig. 4.54 | Fiep Westendorp school in
Amsterdam by Paul de Ruiter

4.53), but soon this seemed too unfriendly,
which was in the first place not the most
important feature of the wood.

was taken to the final design of the facade.
And then, the right cladding was found.
École du Centre by Paul le Quernec
Architecte in the French town Illkirch
Graffenstaden gave the perfect answer
of creating a facade with préaus in wood.
The verticallity of the wooden beams and
the way it is folded around the facade,
suited perfectly the concept of the wood

Fig. 4.55 | École
du Centre in Illkirch
Graffenstaden by
Paul le Quernec
Architecte

embracing the visitor.

Fig. 4.53 | Crèche Saint Blaise in Paris by
LAN

As shown in figure 4.55, the beams give
the school a certain strictness (as vertical
elements always do), but the wood

Since the building had to exist of two

has a friendly character too. These two

different materials, other references were

characteristics form the right mix for a

which corresponds to the Parisian facades

the window pane in three pieces of which

looked for. The Fiep Westendorpschool

French school: disciplined and forcing to

surrounding the site. The windows are a

the middle part is openable.

in Amsterdam (see fig. 4.54) came as

behave in a certain way, without scaring

variation to the several window panes in

a second reference for the facade. It

the children off.

Quartier Latin, which basically means a

Around the canteen and at the facade

combined a white cladding with wooden

division in the upper half of the window.

facing the jardin, the rendered facade

beams and greenery. Although the beams

The elevations of the final design are

According to the ‘frisse scholen’ (see

moves over for a curtain wall facade in

formed a raster and were not enough

displayed on the next page. The first layer

appendix II), the windows should be

order to enlarge the relation between the

emphasized in a vertical way, the greenery

of the facade exists of a yellow plaster,

openable. This was established by dividing

outside and the interior of the school.
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The wood has been attached to the

as big as the window panes are made in

through the wood cladded to the lower roof.

the environmental friendly character of

facade vertical. On places where préaus

the wood. Those holes do not only seek a

This construction will be more elaborated

this (the more green in the city the better

are needed, the wood comes a bit off the

relation with the rest of the facade, but also

on in the paragraph ‘Outside space’.

when considering climate conditions),

facade and together with some glazing

breakthrough the heterotopical character

and columns, the préau is established.

of the facade.

In order to create an interesting play of

Due to the green fence around the rooftop

the wood and the rest of the facade, holes

schoolyard, there is some green shining

greenery grow on the facade. Besides

the architectural features of the facade
The most important characteristic of

increase too. The facade will look different

the wood is that by cladding the facade

in all seasons and - when flowers are used

with it, it has been made possible to let

- becomes quite colorful as well.

Fig. 4.56 | Northeast facade (1:400)

Fig. 4.58 | Southeast facade (1:400)

Fig. 4.57 | Northwest facade (1:400)

Fig. 4.59 | Southwest facade (1:400)
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construction and materialization
From the technical section shown in figure

Besides, it is impossible to put the wooden

4.61 can be derived that the building is

column directly on the ground surface. A

constructed in a traditional way, except

green steel frame underneath the column,

for the part above the subterranean gym

protects the wood from ground water.

which requires a lighter construction. The
reason for this is partly financial and partly

Then, the construction of the roof fence

organizational, due to the little surface of

around the rooftop playground needs to

the site and the small access route.

be considered too. The construction exists
of a four meters high steel frame with a wire

The préau is made of hardwood attached

mesh fence. On top of that the wooden

to the stone facade. In order to stay dry

vertical beams are applied in the way figure

underneath the preáu laminated glass is

4.60 shows. It is important to notice that

applied on top of the construction. This

the construction will be made as invisible

glass is necessary for safety reasons.

as possible in order to put emphasis on

Applying wood this way, requires several

the vertical beams.

actions to protect the wood. End grain
wood needs protection against water, in
order not to accelerate the aging process.
Therefore, a green steel cap is put on
top of every wooden beam. Besides
protecting, the cap also brings along a
special architectural feature: it colors the
facade a bit more.

Fig. 4.60 | The construction of the roof
fence
142

Fig. 4.61 | Technical Section
(1:80)
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installations
Initially, the idea was to create a zero-

(bushes, trees) was added to the site.

energy building, but mainly due to the
complexity of the building, the program

Ventilation

and the surroundings, this became totally

The most important installation of a

subordinate. Though, there are still some

school should be the ventilation. Recent

things to be mentioned about the energy-

investigations showed that many school

use and environmental friendliness of the

have a too high level of CO2 in their internal

building.

air and are thus polluted.

Fig. 4.62 | Principle of the ventilation system

The ventilation system of the École du

the air will be cooled in the pipes running

and well insulated envelope has been

Greenery

Jardinet has been designed according to

in the ground and during winter the ground

designed, in order to conserve energy.

Especially in cities, water management is

the requirements of ‘Frisse Scholen’ (see

will heat up the air a little bit. By doing this,

The form itself, the form of the facade and

important nowadays. There is not enough

appendix II).

heating up or cooling down the air to room

the surroundings provide shading for the

soft surface and many cities are built

temperature, will be easier and less energy

glazing of several rooms within the school.

around a river with a potential flooding

The centralized system, placed underneath

will be wasted. The ventilation system has

These are the passive strategies applied

possibility. So is Paris.

the ground floor, contains mechanical

a high heat recovery rate.

in the building envelope. In the future, the

It is of great value to establish possibilities

supply of fresh air and mechanical

for water to drain off. On top of that,

drainage too. Though, it is still possible

Energy conservation

greenery cools down the air in a certain

to open a window and have some extra

A compact building with an air-tight

place, which can be of a large influence in

ventilation.

school might opt for the appliance of PVpanels on the green, north roof.

big cities with a high amount of traffic.
Therefore, the high part of École du

Air will be taken in from the jardin. Here,

Jardinet got a green roof. Besides, the

the air is the freshest, at least fresher than

jardin was largely kept and much greenery

on a hot and dampy roof. During summer
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refurbishment of the lycée

academic environment to read a book on

activities on both sides of the street and

a warm spring day.

there is a relation with all the upper floors.

The three floors above the library are

The existing lycée does not have any

meant for classrooms. Since most of the

individual

classrooms are meant for science courses,

canteen is currently used for this purpose,

they are all facing north to diminish the

although it is a noisy space. Therefore,

amount of sunshine in the classrooms.

several individual workspaces have been

Northern light is more sufficient when

created in the hallway, in the big void and

doing experiments.

in the attic. On top of that, the balcony can

The classroom is an entity, which means

be used as individual workspace during

that it is a standalone factor within the

spring and summer.

workspaces.

Probably,

the

So far, the Lycée has been taken out of

lycée. The library is not only for students

school. It is governed by the teacher, who

consideration. But, as mentioned before,

of the lycée but has a public character too.

is controlled by the entire school, but on

Facades

the building has had a small refurbishment

The library can be entered from both the

the other hand also controls the school

It has been mentioned before: the French

which will be elaborated on in this

hallway of the lycée (for students) and

from within the classroom.

education

paragraph.

the courtyard of the lycée. With creating a

The classroom is separated from the hallway

buildings to have a relation with the world

passage from the Rue Saint André des Arts

with a void and gangways. This works both

surrounding it. But, when loosening the

As already stated, the lycée building is of

to the courtyard, by removing the former

ways: it keeps the outsider (students who

strictness of this rule slightly, some parts of

a great historical value. This is exactly why

carriage door, the latter entrance can be

have no relation with a certain classroom)

the school can definitely be shown to the

the building is only refurbished. That is, the

used by the public too. The character of

away from the classroom and it maintains

outside.

bad part between the two staircases in the

the courtyard turns from semi-private to

a level of concentration for students within

This

north of the building is refurbished; the rest

semi-public which enriches the space. It

the classroom who can impossibly be

the design for the two facades of the

of the building contained enough quality to

makes the lycée a little bit more diffuse in

distracted by things happening outside the

refurbished part of the lycée. The façade

remain the same.

its heterotopical appearance, but at the

classroom.

alongside the Rue Saint André des Arts,

same time respects the French education

system

consideration

prohibits

was

school

leading

in

largely remains the same, except for the

Organization

system; after all, it is still impossible to have

The upper floors with the classrooms

adding of large windows on the spot of

From now on, the basement of lycée

a proper look inside the school, especially

have no connection with the library; after

the library and the individual workspaces.

Fénelon can only be used for storage and

the classrooms, because of the small

all, public visitors of the library should not

Here, the protected interior of the lycée is

partly for the library. Classrooms will all be

windows and it is definitely impossible to

be given too much inside in the school

exposed to the outside to break through

removed and replaced on the upper floors.

enter the school, except for the library.

life. The border is exactly there where the

the strict heterotopia. In order to create a

The existing library will be replaced by a

The courtyard can also be called library-

outsider starts to interfere with the French

certain continuity in the façade, the large

more modern one. Simultaneously, the

square. The old plane trees in combination

education.

windows are also added to the canteen

new library forms the connection between

with newly added Ralph Erskine-like

This results in the first floor being arranged

alongside the Rue de l’Éperon.

public life and the school life within the

‘talkscapes’ establish a quiet, shaded and

according the ‘street’-model. There are
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The

façade

facing

the

semi-public

strips that show where the floors are

courtyard is more opened. The balcony

positioned and connected to the façade,

forms a préau and marks the entrance of

the strips on the new façade does not only

the library. The façade is quite readable;

reflect the position of the floors, but also

also here, the already revealed parts of the

contain vegetation. This greenery grows

lycée are characterized by large window

on top of added frameworks and therefore

panes.

drop shadow on the façade beneath it.

This façade is facing the south and

The windows open to the inside in order to

therefore needs shading. As all the facades

simplify the cleaning, the trimming and the

of the lycée are characterized by horizontal

watering of the plants.

Fig. 4.63 | Elevation of the south facade of Lycée Fénelon (1:400)

epilogue
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conclusion and reflection
During

several

sight) and a heterotopia of rituals and

philosophical concepts were studied. A list

the

M3

project,

purification (a place for which you need

of those concepts has been incorporated

permission to get in). The school suggests

in annex I. For a complete understanding

opening and closing and is an exact

of this chapter, where the design for école

reflection of the French society. In short, the

du Jardinet is explained according to the

current schools in Paris meet almost every

method developed during the M3 project,

principle of Michel Foucault’s heterotopia-

annex I can be useful for the reader.

concept.

In general, schools in Paris form quite

However, during the design process

strong heterotopias. The main aim of this

the school was deterritorialized as a

project was to create a school with a less

one-graded,

heterotopical character, by introducing the

reterritorialized as a school with a gradient

concept of “the school as city”.

of more diffuse heterotopias. The concept

In the current school buildings, only one

“the school as city” had a large share in

grade of heterotopia can be found; one is

this.

strong

heterotopia

and

an insider or an outsider. There is nothing
in between. The façade of the building

The most important place within the

forms an extremely strict border. According

school became the square (the canteen

to Michel Foucault’s founded principles

in case of the school). While in the urban

about the heterotopia, the current French

fabric the square is the ultimate anti-

school is a crisis heterotopia (a separate

heterotopia, the square in the school forms

space where activities take place out of

a small heterotopia. The crisis heterotopia
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disappears; after all, it becomes possible

although this sight is slightly covered by

behave in a certain way that will not disturb

underneath forms an affordance. The

to have a glance inside and therefore

the cloakroom. This actually gives the

the life within the classroom. Though, the

staircase is used as bench and bookshelf,

acquire a relation between the inside

courtyard its exact meaning: it offers a

walkways might be used as an affordance

which is not the purpose of an ordinary

and the outside. Though, there is still a

certain privacy to the residents without

as well; it might be an opportunity for the

staircase. Besides, the wooden beamed

selection at the entrance; it is not possible

leaving them entirely out of sight.

classroom to expose its identity.

balustrade, does not only emphasizes the

to just enter the square. The school is not

Though, the level of heterotopia in the

a public domain but, while in history the

courtyard is higher than at the square. It

Last but not least, the school as city

but can also be seen as an affordance

selection was done by the building itself,

is possible for an outsider to look into, but

contains houses, or classrooms. Those

when children put their beanbag over there

the selection at the front door of the école

less than the square. If one has permission

are the places where the old heterotopical

and lay down against the beam structure.

du Jardinet is done by the janitor.

to enter the square, it is also a possibility to

character sticks to. It is impossible to make

enter the courtyard, although there is a little

the classroom less heterotopical. Not only

There is another concept that correlates

invisible threshold.

because it is not permitted to strike at the

with the more diffuse heterotopia; the

roots of the French education system, but

topos. In fact, the school has to be a topos

The square in the school is meant to
wander about, to stay for a while and play,

striation of the space in a more literal way,

which is mainly the definition of a smooth

The street connects école du Jardinet

also because the concept “the school as

for the pupils. They somehow have to feel

space. According to Gilles Deleuze, who

with Lycée Fénelon. The heterotopical

city” does not ask for it. Here, Foucault’s

at home and relate themselves in a positive

established the concepts of smooth and

character of the street is again different

crisis heterotopia maintains.

way to the school. The old school was a

striated space, those two spaces are

from both the square and the street. It is

always mixed. The canteen does not form

slightly impossible for an outsider to have

The staircase connects the inner street to

because of the possibilities of relating to

an entirely smooth space. On the contrary,

a look at the street, but the street forms a

the canteen. It might be possible to apply

it. In other words: a strong heterotopia

the rows of tables, the large sliding door

place of mixing; students of the lycée mix

the entire list of philosophical concepts to

includes a weak topos and the other way

and the invisible but tangible division of

with pupils from école du Jardinet. This

this element. The stairs deterritorialized

around. The topos of the new school is

the canteen in a part for the maternelle

meets the requirements of a street in the

from a way to walk up and down to the next

actually stronger because of the possibility

and a part for the élémentaire, definitely

urban fabric. Somehow, the street selects

floor and reterritorialized into a tribune. The

to tell others about it, show it, to recognize

striate the space. On top of that, it can be

people; a street is a strictly striated space.

stairs can be used to sit on, which can be

places and to feel a certain amount of

concluded that the height of the space

Streets and walkways are meant to go

labelled an affordance, since a staircase

freedom. The imprisoning effect of the old

forms a dispositif; the aim of the high

from A to B, which is largely the definition

is not meant to sit on. When used as a

school disappears.

ceiling is to influence the behaviour of

of a striated space. This might mean that

tribune, this is called theatricality; people

children and make them a little bit humble.

some streets are selected by some people

on the staircase form an audience, while

The main aim of this project was to

Dispositifs only exist in striated space.

and some people are selected by some

the canteen is the stage, or the other way

create a less strict heterotopia. Thus, the

streets. This enlarges the heterotopical

around. The architecture of the stairs

question is whether this succeeded or not.

character of a street.

forms a dispositif; the strictness of the

Therefore, one has to reconsider Michel

The courtyard, to which the entrances
of the classrooms of the maternelle are

less strong topos than the new school,

balustrade forces the children to behave

Foucault’s principles of the heterotopia,

orientated, lost the principle of crisis

Furthermore, the walkways that connect

in a disciplined way, exactly the way the

the heterotopology.

heterotopia too. From the outside it is

the street to the classrooms, form quite

French education system requires.

possible to have a look at the courtyard,

strong dispositifs. It makes the children

Then, last but not least, the reading corner
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First of all, Foucault distinguishes between
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the crisis heterotopia and the heterotopia

This principle of the heterotopia is weaker

of deviation. The crisis heterotopia, which

in the new building than in the current

contains the entire school building in the

Parisian schools. Still, the school is not

current architecture of schools in Paris,

public and definitely suggests opening

largely disappeared. It maintained only in

and closing, but at least one can have a

the classroom and more restricted in the

glance inside and actually knows what and

street. The heterotopia of deviation is not

where to enter.

references and readings

present in the existing buildings and is not
Last, the current schools start to become

existing in the new école du Jardinet either.

heterotopias of compensation. The school
Secondly,

Foucault

maintained

that

resist the changes in transparency of

heterotopias can change over time. The

the French society and therefore the

design showed that this is possible, but

heterotopia becomes stricter. The new

Books

what Foucault does not mention is that the

école du Jardinet lost this principle of

Castex, J., Depaule, J.C. & Panerai, P., 2003. De rationele stad, van bouwblok tot wooneenheid.

intensity of a heterotopia can change over

heterotopia again, by opening up to the

Nijmegen: SUN.

time as well. This is exactly what happened

society and reflect its current state perfectly

in case of the école du Jardinet.

again.

Dehaene, M. & Cauter, L. de, 2008. Heterotopia and the City: Public Space in a Postcivil
Society. London: Routledge.

Thirdly, a heterotopia can be a single

In conclusion, it is impossible to create a

real place that juxtaposes several small

school as an anti-heterotopia. Except for

heterotopias. This was not really the case

the fact that the school will always select

in the old school buildings, which formed a

certain people, it will always strike at the

Gehl, J., 2006. Life between buildings, using public space. Copenhagen: The Danish

heterotopia in their entity, but applies even

roots of the French education system,

Architectural Press.

more to the new école du Jardinet, since it

which requires no interference from the

is a collection of several strict, less strict or

outside, to create a fully public school.

anti-heterotopias.

But, creating a more diffuse heterotopia
is always a remaining option and that

Furthermore, there are heterotopias of

succeeded definitely in the new school

time, which do not apply to the school

building of école du Jardinet.
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permission to enter such a heterotopia.
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philosopical framework

During

the

M3-project,

preceding

Affordance

the design of the M4-project, several

Affordance is what a particular space or

philosophical concepts were investigated

thing offers in terms of possible use. i.e. a

and applied on twelve different districts

table is of a certain size and has a certain

in Paris. In order to achieve a complete

configuration of elements. These might

understanding of the design described in

afford sitting at, sitting on or indeed using

this report, it is necessary to give a short

the table as a barrier between you and

overview of the different philosophical

someone chasing you.

concepts, to establish a philosophical
framework, which will be used intensively
Chora

throughout this report.

The receptacle. Chora is what makes it
possible for space to become place. It is
Actant Network Theory

the space that provides the possibility for

Any event is brought about by a network

being.

of actants that may be considered agents
in the production of that event. Anything
Commonplace

can be an actant: a person, an umbrella,
an idea. As the actants constantly change

The commonplace (or cliché) is that what

their relations to one another, networks are

a community shares. The commonplace

rarely stable.

constitutes a commonly held point of
reference. Such as for example Holland’s
‘flatness’, tulips, the canal houses of
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Amsterdam, the sotires of Willem van

of behavior simply by being there. It is

much about themselves. A prison or a

activity of registering and or perceiving

Oranje and children’s literature that we

complementary to affordance, except

cemetery are both clear cases of such

behavior in space by itself and other

are all familiar with.

that affordance allows the exploration

‘other places’.

bodies) and conceived space (the body

of possibilities whereas the dispositif

forming conceptions as to what that

enforces a particular kind of behavior.

perceived behavior might mean) .

Dérive
Dérive
is

a

Lieux and non-lieux

[literally:
technique

‘drift’
of

or

‘drifting’]

rapid

passage

Places or topoi, become places through
Dystopia

Psychogeography

their relations, by acquiring an identity in

through varied ambiences, such as

A ‘bad’ place that is often, but not

a story or by being part of history and

Is the study of the specific effects of the

street networks or districts, involving

always, the corrupted product of the

tradition. Those places that do not foster

geographical environment, consciously

playful-constructive behaviour and the

wish to create an ideal or good place:

relationships or do not have a clear

organized or not, on the emotions and

awareness

a utopia.

identity or resist being part of a history

behavior of individuals.

of

psychogeographical

effects.

or tradition can be called non-places or
non-lieux. Examples of such non-lieux
Flight line

Rhizome

are airport terminals, supermarkets,

De- and reterriorialization

A line of flight or flight line connects any

hotels, internet and motorways

A model for the process of becoming

The word territory can here be taken

two terms or places, perhaps through

.

whereby binary possibilities constantly

as literal as well as figurative. When

association,

or

bifurcate allowing the world and its

taken literally a territory is de-and re

through dreaming or the wish to escape.

events to develop in any possible

territorialized by colonizing armies for

On this way one might be thinking about

example. When taken figuratively we

a Caribbean Island while walking in the

Analysis

can say that it is the territory of the foot

rain. Or one might be transported to that

through the phenomenological analysis

to make contact with the floor and help

island through a poster hanging in a

of personal experiences.

us walk. But for people without arms the

shop window.

through

distraction

direction, and thus being able to link

Poetics of space
of space and

anything with anything.

objects

Society of spectacle
A society of spectacle arises from the

feet are often de- and reterritorialized as

idea that an authentic social life is

Production of space

surrogate hands.

The production of space knows three

replaced with its representation. The

Heterotopias are places which are highly

interacting categories, which always

image,

selective in character and therefore tell

complement one another. There is

more important than the thing it refers to

A dispositif is an object or arrangement

us something about our own society,

spatial practice (the behavior of bodies

an so the quality of life is thought to be

of objects that enforce a specific kind

without

in space) perceived space (the body’s

impoverished. This may of course be a

Heterotopia
Dispositif
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self-fulfilling prophecy.

surroundings, for this it requires a story
to be told about it. The word topos
refers to both the idea of place as the

Smooth space
A

non-regulated

idea of a subject or topic. Meaning is
space,

which

is

given by someone, through an idea, an

heterogeneous and where the number

experience, or a story.

appendix II
frisse scholen

of relations possible is unlimited and
indeterminate.
Typos
Things can be categorised into sets
Striated space
A

regulated

or types through the set of properties
is

they share with other things or the set

homogeneous and where the relation

space,

which

of properties that distinguish them from

between two objects is always regulated.

other things. All chairs share in the set
of properties common to all chairs, and
some of those chairs share in the set of

Theatricality

properties that characterize tree trunks.

Theatricality stands for the presentation
of

daily

life

and

states

that

the

relationship between the perceiving and

Utopia

the perceived is reciprocal. Spectators

Utopia or ‘no place’ distinguishes itself

and actors can reverse positions in a way

from the idea of a place in that it is no

that renders the stability of spectatorship

more than an idea or image of an ‘ideal’

impossible. Moreover, the potential of

place, which could be realized if we

theatricality is strongly related to the

live that image. Utopias are invariably

perception of the specific spectator.

images of a ‘good’ place. (A Kind of
Space, 2014)

Topos
For a place to be a place, it needs to
distinguish itself as different from its
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